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Marymount University is an independent Catholic university that emphasizes academic excellence at the 
undergraduate and graduate levels. Intellectual curiosity, service to others, and a global perspective 
are hallmarks of a Marymount education. 

An emphasis on service is a natural fit for Marymount University, given our 
mission, vision, core values, our Catholic identity, and the charism of our 
founding order, the Religious of the Sacred Heart of Mary. 

The Marymount Quality Enhancement Plan (QEP), Empowering Students for Service, will further 
develop a learning environment that encourages, values, and supports student awareness of and 
participation in meaningful service. Our environmental QEP is designed to empower students to participate 
in service and become engaged citizens prepared to work effectively with their communities to address 
the needs of society. At Marymount, our community networks include our on-campus community, the local 
Arlington, Virginia region, the larger Washington metropolitan area, and communities around the world with 
our global focus.

Goals for our QEP are based on an extensive review of the relevant literature, an assessment of current 
service activities and initiatives at Marymount, and the current service environment. Based on our work, the 
QEP Development Team established the following goals for our QEP, Empowering Students for Service:

Executive Summary
Empowering Students for Service

A Increase students’ awareness of and participation 
in service opportunities that provide a meaningful 
learning experience. 

B Effectively prepare students to be engaged 
members in their communities.

Marymount’s QEP, Empowering Students for Service, involves an organized and    
integrated set of activities that include:

1. Establishment of the Saints’ Center for Service 
headed by a full-time director;

2. Assessment and coordination of an 
infrastructure in support of increased student 
services including faculty/staff/student training;

3. Expansion of service opportunities for students;

4. Celebration and recognition of service including 
an annual service fair and awards;

5. Assessment of student learning outcomes to 
enhance meaningful service experiences; and

6. Fostering select community partner 
relationships.  
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3. Career preparation that would expand career enhancement to include job placement, community 
connections, paid internships, and an improved process for locating internships.

4. Curricular renewal to develop more international partners for students who want to have a 
whole	semester	abroad	and	take	courses	relevant	to	their	majors,	reinvigorate/redefine	summer	
courses, streamline the liberal arts core, and allow more crossover courses.

5. Co-curricular engagement, which includes living/learning communities that integrate the 
commuter population and build stronger connections between academics and student life.

6. Expanding distance learning online.

7. Improve the advising process.

In the spring of 2015, the Provost and Vice President for Academic Affairs and Enrollment Management 
asked	Marymount’s	Strategic	Planning	Committee	(SPC)	to	help	narrow	the	potential	topics	for	our	QEP	
based	on	assessment	data	from	the	Office	of	Planning	and	Institutional	Effectiveness	(PIE).	The	SPC	was	
tasked with reviewing the potential topics for their alignment with the goals of the University’s strategic plan 
and identifying potential data sources that could inform the development of these ideas.

The potential QEP topics that emerged from this process were:
1. Expanding Marymount’s community engagement through service learning and outreach.

2. Promoting greater health and wellness that addresses all facets of the person.

3. Rethinking and broadening the internship experience.

4. Strengthening the alignment between the curricular and co-curricular experiences of students.

The proposed QEP topics were intentionally kept broad to encourage creativity and innovation from the 
Marymount	community.	The	broad	topics	informed	the	University	Cabinet	(University	President	and	Vice	
Presidents)	to	review	assessment	and	institutional	data	which	serve	as	an	aid	in	the	final	topic	selection.

After approval from the University Cabinet in July of 2015, the Provost invited nominations from both faculty 
and staff to participate in teams to develop and write the QEP proposals. Based on the response to that 
invitation, two of the QEP themes garnered more interest from the Marymount community. Expanding 
Marymount’s community engagement through service learning and other outreach and strengthening 
the alignment between curricular and co-curricular experiences of students were more popular and 
represented the best opportunity to improve the educational experience for our current and future students.

These topics were further defined into subcategories: 
1. Expanding Marymount’s community engagement through community-based/service learning.

2. Volunteerism.

3. Tightening the alignment between the curricular and co-curricular experiences through living/
learning communities.

4. Co-curricular participation.
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In the fall of 2015, four teams were assembled, each composed of one faculty member, one staff leader, 
and additional team members from all areas of the Marymount community. These teams researched, 
developed, and wrote QEP proposals for each topic based on institutional data from PIE. Throughout the 
process, they sought feedback from undergraduate and graduate students, faculty, staff, and administrators 
through multiple campus-wide brainstorming events including the 2015 Fall Faculty Convocation, 
the Student Leadership Conference, faculty/staff lunch conversations, student surveys, the Student 
Government Association, and campus-wide open forums.

In	November	2015,	five	proposals	were	submitted.	The	interest	in	community	engagement	allowed	for	
three separate proposals instead of the two that were originally expected. In January 2016, the Extended 
Cabinet	(President,	Vice	Presidents,	Senior	Leadership,	Faculty	and	Staff	Council	Presidents,	and	
SACSCOC	Reaffirmation	Chair)	reviewed	the	following	QEP	proposals:

 Preparing Students to Live as Engaged Citizens through Community-Based Learning.

 Developing Social Justice Competence through Community-Based Learning.

 From Action Comes Justice: A New Service Initiative at Marymount University.

 Passport to Marymount.

 Living and Learning—Study Abroad.

As	part	of	the	review,	the	Extended	Cabinet	discussed	data	presented	by	Marymount’s	Office	of	Planning	
and	Institutional	Effectiveness	(PIE)	related	to	the	general	themes	of	the	proposals	under	discussion.	PIE	
presented data on student participation in service, student participation in extra- and co-curricular activities, 
and the relationship of participation in the different types of activities to self-reported achievement of 
educational competencies. Additionally, the Extended Cabinet discussed the results of an impact survey 
to examine the proposals in light of implementation capacity, mission and strategic plan alignments, and 
overall strengths and challenges. 

Student Participation in Service
Marymount currently assesses student 
participation in service in a number 
of ways, primarily through the use of 
institutional surveys. These surveys 
include the Graduating Student Survey, 
administered to both undergraduate and 
graduate students during the year of their 
intended graduation; the Marymount at 
Your Service climate survey, administered 
every other year to all students; the 
Multi-Institutional Study of Leadership, 
administered to all undergraduates 
every three years; and the University’s 
alumni survey, administered each year to 
undergraduate and graduate alumni one 
year	and	five	years	post-graduation.
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inclusive	as	possible,	the	background	and	context	sub-committee	set	out	to	define	all	other	terms	that	
fall	under	the	umbrella	of	“service.”	These	descriptions	are	not	mutually	exclusive;	for	example,	a	service	
activity can be co-curricular and organized as a part of a community partnership.

Common Language at Marymount
Co-curricular service: Service is described as co-curricular when there is learning built into the 
experience that can be connected broadly to the overall learning goals of Marymount. Co-curricular 
service activities are generally structured learning experiences that are an extension of the formal 
learning experiences in a course or academic program and intentionally align with and augment 
and enhance standard curricular goals. These service activities can be embedded within courses or 
programs, or they can be outside of a particular academic course or program, so long as they are 
structured to align with Marymount’s overall learning goals.

Community-based research, scholarship, and creative activity: Research, scholarship,   
and creative activity that strives to be of practical relevance to the community, carried out in   
community settings, collaborative, and is carried out in a process and with results that are useful   
to community members.

Community engagement: Collaboration between Marymount University and its local, regional/state, 
national,	and	global	communities	for	the	mutually	beneficial	exchange	of	knowledge	and	resources	in	a	
context of partnership and reciprocity.

Extra-curricular service: Service that is not explicitly connected to overall learning.

Service learning (Community-based learning): An experiential pedagogical method in which 
students, faculty and staff, and community groups form reciprocal partnerships. Students meet 
community-identified	needs	while	engaging	in	critical	reflection	and	contributing	toward	the	fulfillment	of	
learning outcomes.

Volunteerism:	The	principle	of	donating	time	and	energy	for	the	benefit	of	other	people	in	the	
community	as	a	social	responsibility	rather	than	for	any	financial	reward.

TASK 2: Describing Current Service Opportunities at Marymount

The QEP Development Team then completed a full evaluation of current service opportunities at 
Marymount and found a variety of ways students, faculty, and staff engage in service, including service 
linked to academic programs as well as co-curricular service. Some examples of the service opportunities 
currently provided by Marymount are described in this chapter. Presently, these activities are not 
consistently tracked nor coordinated, and reliable data on student participation is not readily available. 
The university currently does not have a central point of facilitation for coordinating and supporting service 
activities and community engagement for collecting and reporting on results.

Service Learning
The University offers a range of service learning opportunities for enrolled students. These opportunities 
are	provided	by	the	institution’s	schools	and	programs,	with	support	from	various	offices	and	centers	
throughout Marymount. In fall 2014, Marymount created a service learning course designation that 
programs could use to designate courses or sections as service learning. The designation lacked 
criteria,	however,	and	was	given	to	programs	upon	request	without	the	requirement	that	specific	learning	
experiences typically associated with service-learning be offered. 
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In fall 2015, the University created the position of Faculty Coordinator of Service Learning to support faculty 
in developing effective service learning curricula and to ensure that courses with this designation provide 
quality	experiences	meeting	specific	criteria.	These	criteria	were	developed	in	alignment	with	the	service	
definitions	mentioned	above	in	collaboration	with	the	QEP	Development	Team,	academic	schools,	and	the	
Marymount community based on best practices. The criteria were approved by the Faculty Council during 
the 2016-2017 academic year. 

During the spring 2017 semester, faculty were asked to submit courses that would meet the new service 
learning criteria to the University Curriculum and Instruction Committee. This resulted in two courses that 
will be offered during the 2017-18 academic year being designated for service learning. See Appendix B for 
the service learning criteria.

Marymount’s academic schools and programs offer numerous courses that provide opportunities for 
academic service that are not designated service learning courses. They include courses with a service 
element such as a class project. We also have service abroad at both undergraduate and graduate levels. 
Examples include teacher training and curriculum development in Uganda, primate research in Spain, 
undergraduate service learning in nursing in Nicaragua, clinical education in physical therapy in Costa 
Rica, and local service through nurse-managed health centers, physical therapy clinics, and other types 
of academic service with community partners. The University’s Center for Global Education provides 
critical support by working with faculty and programs to provide opportunities for students to engage in 
international service.

Service and Engagement Through Athletics
Embedded in our culture, Marymount’s student-athletes complete service hours every year. Of the 17 athletic 
teams Marymount currently has, 14 completed team-run service projects, which totaled 4,295 individual 
hours of service for the 2016-17 academic year. Some examples of these service projects included:

 Partnering with the Mason Leach Foundation to host and coordinate Mason’s Mile community 
event on campus.

 Participating in the Down Syndrome Association of Northern Virginia Walk.

 Providing swimming instruction to children ages 6-18 of low-income families in Arlington and 
Northern Virginia with the Future Saints Swim Program.

 Tutoring children from low-income families through the Arlington Housing Corporation.

	Working	with	Wade’s	Army	in	the	fight	against	neuroblastoma.
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In addition to the team-run service activities, student athletes have the option to participate in a canned 
food drive where students have collected almost 1000 lbs. for Martha’s Table and other events through 
Marymount’s	Student	Athlete	Advisory	Council	(SAAC).	

Service and Engagement Through Student Affairs
In addition to service opportunities in academic programs, the University also provides students with a wide 
range of opportunities for service and engagement to enhance their overall learning experience through the 
division of Student Affairs. Examples include: 

 Multiple alternative Spring Break trips, organized by Campus Ministry, which provide students 
with different service opportunities to serve both locally and internationally.

 MaryTHON, a 12-hour standing/dancing event to raise awareness and raise funds for the 
Children’s Miracle Network.

 Observation of National Days of Service on September 11 and January 15    
(Martin	Luther	King,	Jr.	Day.)

 Saints Serve Day, where faculty, staff, students, and alumni come together to demonstrate 
the culture of service by preparing packaged meals for food-insecure regions, helping prepare 
foster youth for college, and providing military and veteran caretaker support.

 Spirit of Service scholarships, which provide scholarship assistance to students who meet 
high academic standards and have an outstanding record of volunteer service in their high 
school, church, and/or community agencies. The Spirit of Service scholarship awards $2,000 
per academic year. Spirit of Service scholars must complete 60 hours of volunteer service 
work each semester to maintain their scholarship and will be student leaders for service 
initiatives on or off campus that relate to the Saints’ Center for Service.

Despite these diverse opportunities, the data demonstrates that students are not yet participating in 
meaningful service at a level consistent with our mission, vision, values, and strategic plan. These data, 
taken together with the assessment data that show student participation in service is strongly correlated with 
higher achievement of Marymount’s core competencies, demonstrate the need for a framework to support, 
promote, and coordinate sustainable service programming and assessment at Marymount University. 

C. Focus Statement and Goals 
Marymount’s QEP, Empowering Students for Service, will shape a learning environment that encourages, 
values, and supports student awareness of and participation in meaningful service. Our QEP is designed to 
empower students to participate in service and become engaged citizens prepared to work effectively with 
their communities to address the needs of society. 

Goals for our QEP are based on an extensive review of the relevant literature, an assessment of current 
service activities and initiatives at Marymount, and the current service environment. Based on our work, the 
QEP Development Team established the following goals for our QEP, Empowering Students for Service:

 Increase students’ awareness of and participation in service opportunities that provide a 
meaningful learning experience. 

 Effectively prepare students to be engaged members of their communities.
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Chapter 3: Literature Review

The background and context subcommittee of the QEP Development Team researched three different 
theoretical models that were used to guide the development of our QEP plan. The Social Change Model, 
the	Association	of	American	Colleges	and	Universities	(AAC&U)	VALUE	rubrics,	and	the	Carnegie	
Classification	System	were	all	selected	as	the	basis	for	the	theoretical	frameworks	of	our	QEP.	Then,	
the QEP Development Team examined QEPs and centers for service at other universities to outline best 
practices as Marymount implements the Saints’ Center for Service. Finally, they researched the impact of 
service on the student and found a wide range of information that indicates, no matter the type of service 
performed, it has a positive impact on the student. 

A. Selecting a Theoretical Model
The Social Change Model of Leadership Development 
The	Social	Change	Model	of	Leadership	Development	(SCM)	is	the	guiding	theoretical	framework	for	
Marymount’s QEP. The model aims to enhance student learning by developing students’ self-knowledge 
and leadership competencies and to facilitate positive social change. The SCM is centered on collaboration 
between groups with the overall goal of fostering positive social change. According to the model, in order 
to	do	this	three	entities	must	be	considered:	(1)	the	individual,	(2)	the	group,	and	(3)	the	community/society									
(Astin	et	al.,	17).	The	QEP	identifies	the	individual	as	the	students	who	are	developing	into	engaged	
citizens prepared to work effectively with their communities to address the needs of society. The group is 
the Marymount community and the Saints’ Center for Service, which will support and facilitate the service 
opportunities for our students. The community/society values rubric that will be developed will vary for each 
individual service opportunity. 

The	SCM	also	defines	seven	core	values,	known	as	the	seven	Cs:	consciousness	of	self,	congruence,	
commitment, collaboration, common purpose, controversy with civility, and citizenship. These seven values  
are the core of the model, and the change is the hub around which they are given purpose with the ultimate 
goal	of	empowering	students	to	create	a	better	world	and	have	society	benefit	from	their	enhanced	learning	
(Astin	et	al.,	29).	

Utilizing the Social Change Model of Leadership Development and its values in combination with the 
best practices described in the next section of this document has facilitated the development of our 
comprehensive QEP, Empowering Students for Service.

AAC&U’s VALUE Rubrics
The	Association	of	American	Colleges	and	Universities	(AAC&U)	engaged	a	committee	of	faculty	and	
educational experts that worked from 2007 to 2009 to develop rubrics and establish a set of standards 
that the educational community could utilize for the Valid Assessment of Learning in Undergraduate 
Education	(VALUE).	These	rubrics,	which	have	been	endorsed	by	the	Voluntary	System	of	Accountability	
as meeting national standards for accountability, allow for assessment of inquiry, analysis, critical thinking, 
creative thinking, communication, literacy, teamwork, problem solving, civic knowledge and engagement, 
intercultural knowledge and competence, ethical reasoning and action, global learning, foundations and 
skills	for	lifelong	learning	and	integrative	learning	(VALUE	rubric	development	project).	These	rubrics	
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have	been	used	to	facilitate	the	assessment	of	student	learning	outcomes	and	to	define	what	it	means	for	
Marymount students to be effectively prepared to be engaged members of their community. Rubrics that 
were found to be particularly useful were those that dealt with civic engagement and integrative learning.

Carnegie Classification for Community Engagement
The	Carnegie	Classification	of	Institutions	of	Higher	Education	is	a	framework	for	classifying	colleges	
and	universities	in	the	United	States.	The	Carnegie	Classification	for	Community	Engagement	is	an	
elective,	evidence-based	classification	that	higher	education	programs	can	apply	for	that	recognizes	their	
commitment	“to	community	engagement	as	an	essential	aspect	of	institutional	mission	and	identity”	(Civic	
engagement	VALUE	rubric).	In	order	to	receive	and	continue	to	be	recertified	for	this	classification,	schools	
must demonstrate a continuous improvement and assessment of their effectiveness as an engaged partner 
with	their	communities.	The	classification	defined	community	engagement	as	“collaboration	between	
institutions	of	higher	education	and	their	larger	communities	(local,	regional/state,	national,	global)	for	the	
mutually	beneficial	exchange	of	knowledge	and	resources	in	a	context	of	partnership	and	reciprocity”	and	
outlines	that	the	goals	of	this	classification	are	to	include	preparing	students	to	be	educated,	engaged	
citizens,	to	strengthen	civic	responsibility,	and	contribute	to	the	public	good	(Community	engagement	
classification).5	The	definition	of	community	engagement	and	the	assessment	approaches	outlined	by	
the	classification	requirements	were	used	as	benchmarks	for	developing	the	definitions	and	assessment	
outcomes of our QEP, Empowering Students for Service.

B. Reviews of Centers for Service and QEPs
To model our Saints’ Center for Service after other successful centers based on our survey of centers in 
our area and at institutions similar to Marymount, the background and context sub-committee of the QEP 
Development Team researched several QEPs and programs similar to the Saints’ Center for Service. 
Table 9 in Appendix D outlines the best practices that Marymount University will use to implement our 
QEP, Empowering Students for Service. This review process allowed us to identify and implement best 
practices	for	staffing,	budget	and	reporting	structures	for	the	Saints’	Center	for	Service,	and	to	align	our	
vision and mission of our QEP with current trends. In addition, a few of the QEP Development Team 
members conducted a site visit at Georgetown University’s Center for Social Justice Research, Teaching, 
and	Service,	(Washington,	DC)	in	April	2017	to	learn	more	about	best	practices	for	implementing	service	
projects, training volunteers, and increasing capacity for service on a college campus. In June 2017, the 
QEP	Director	visited	Lewis	University	(Illinois)	to	meet	with	the	Director	of	their	Office	of	Service	Learning	
to	discuss	how	they	started,	community	coordination,	student	learning	and	reflection,	increasing	service	
learning courses, and additional best practices. In July 2017, a few members of the QEP Development 
Team	conducted	a	site	visit	at	Mount	St.	Mary’s	Center	for	Social	Justice	(Maryland)	to	learn	more	about	
involving student leaders, assessment of service projects, and best practices for utilizing transportation   
for service projects.

C. Benefits to Student Learning
Research	has	been	conducted	on	a	wide	range	of	student	service	opportunities	from	the	benefits	of	
volunteerism to the impacts of service learning in the classroom. The common conclusion is that service, 
regardless	of	its	classification,	has	a	positive	impact	on	students	and	student	learning.	Table	2	summarizes	
the	benefits	to	students	that	are	associated	with	service.

5  https://compact.org/initiatives/carnegie-community-engagement-classification/
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Table 2: Benefits of Student Participation in Service

Competency Authors Cited
Engaged citizens

• Service learning allows students to identify their biases and to replace those biases with accurate 
information,	increases	students’	confidence	in	how	to	be	more	involved	in	their	communities,	and	
helps them to have a better understanding of their role as community members.

Prentice and 
Robinson, 2010

• Students who participate in a service learning experience demonstrate a more positive 
understanding of social issues and alter their personal insights.

Yorio, P.L., and Ye, 
F., 2012

• Service learning can promote tolerance of difference, stereotype confrontation, recognition of 
universality, interactions across difference, knowledge about the serviced population, and belief in 
the value of diversity.

Holsapple, M.A., 
2012

• Participating in service activities during the undergraduate years substantially enhances the 
student’s academic development, life skill development, and sense of civic responsibility.

Astin et al., 1996

• Volunteering encourages students to become more socially responsible, more committed to 
serving their communities, more empowered, and more committed to education.

Sax, L.J., 1999

Critical thinking

• Participating in service demonstrates growth in critical thinking and writing skills and improved 
college GPA.

Vogelsang, L., 2000.

• Community based inquiry helps improve critical thinking skills in general education Biology        
and should be considered by faculty searching for better ways to improve STEM teaching         
and learning.

Quitadamo, I.J., et 
al., 2008.

• Students who participated in a service-learning experience reported levels of engagement            
in deep learning.

Finley, A.P., and 
McNair, T., 2013

Cognitive skills

• Findings present powerful evidence to suggest that connecting service with academic course 
material does indeed enhance the development of cognitive skills. Service learning helped 
students to have a better understanding of the course materials, lectures and reading.

Vogelsang, L., 2000

• Service learning participation is associated with gains in cognitive development. Yorio, P.L., and Ye, 
F., 2012

Preparedness for the job market
• Service learners saw themselves as more competitive in the job market than those who did not 

have service learning experience.
Prentice and 
Robinson, 2010; 
Stanton,	T.K.,	1991

•	 Volunteerism	prepares	students	for	work	experiences:	significant	positive	effect	on	the	student’s	
perception of how well the undergraduate college prepared the student for work.

Sax, L.J., 1999

Increased retention
• Community service learning can have a positive impact on retention of part-time students. Reed, S.C., 2015.

• Strong evidence that students who participate in service learning courses during their 
undergraduate years are more likely to earn a baccalaureate degree that students who do not.

Lockeman,	K.S.,	and	
Pelco, L.E., 2013

Most frequently expressed goals of service learning programs
• Development of citizenship skills.
•	 Confidence	that	students	can	make	a	difference	in	their	communities.
• Development of community-related values.
• Perceptions of social problems and social justice.

Eyler, J., 1997
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President of Academic Affairs, will be hired to manage the Center with support from a program coordinator 
to	oversee	daily	office	activities.	The	Faculty	Coordinator	of	Service	Learning	will	also	be	affiliated	with	
and	have	shared	office	space	within	the	Center.	The	Center	will	also	have	an	advisory	board	composed	of	
representatives from most divisions across campus as well as community partners and students.

B. Development of Training Modules
The Saints’ Center for Service will foster a cohesive 
service environment through the use of a service 
tool kit. Marymount students participate in service 
through many different avenues and thus have very 
different experiences before, during, and after their 
service opportunities. The service tool kit will serve to 
homogenize	preparation	and	reflection	elements	of	
Marymount-sponsored service activities and ensure 
consistency and quality. 

A training module that includes preparation exercises 
will allow students to thoughtfully explore the service 
experience prior to engagement, particularly focusing on 
how	a	specific	service	opportunity	will	have	meaningful	
impact. In addition, our student learning outcomes 
will be introduced during this training. Other topics 
included in the training module may include, but are 
not limited to, empathy, diversity, and self-awareness. 
The goal of the preparation exercises will be to frame 
the service experience, enhance student learning, and 
improve service outcomes. We have begun to develop 
this foundational piece of our QEP plan and engaged 
students during the pre-implementation year with these ideas through a service session during the Student 
Leadership Conference in August 2017. In addition, information and awareness of the QEP were provided 
to all incoming undergraduate and graduate students during orientation week in fall 2017. 

Reflection	exercises	will	also	be	developed	with	an	assortment	of	questions	that	can	be	selectively	
tailored	to	individual	service	opportunities.	We	recognize	that	reflection	is	a	very	important	aspect	of	any	
service	activity	and	would	encourage	Marymount-sponsored	service	opportunities	to	include	a	reflection	
component.	Reflection	questions	will	be	designed	to	allow	students	to	think	back	on,	critically	evaluate,and	
learn from their service experience. The questions will be tied closely to our student learning outcomes. 
Several	reflection	instruments	have	been	created,	are	being	piloted	in	fall	2017,	and	will	be	revised		
based on results.

The	reflection	tool	kit	will	be	developed	as	part	of	our	QEP	and	will	be	a	collaborative	effort	among	various	
university units including the Director of the Saints’ Center for Service, a representative from student 
affairs, campus ministry, athletics, faculty, and our community partners. We envision offering both online 
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C. Expansion of Service Learning at Marymount
In 2017, criteria for undergraduate service learning courses were developed and approved by 
Marymount’s faculty. As part of the QEP, Empowering Students for Service, Marymount plans on 
increasing student engagement in service learning, both at the undergraduate and graduate levels. The 
courses focus on a pedagogical method that offer students’ opportunities to use their academic knowledge 
and	skills	to	meet	identified	community	needs	and	issues	by	participating	in	a	service	project	as	part	of	the	
curriculum of the course. Marymount will develop criteria and the designation for graduate-level service 
learning courses in 2017-2018.

While Marymount faculty have long included service experiences in their course curricula, the service 
learning	designation	with	specific	requirements	is	new	to	Marymount,	thus	the	number	of	courses	
meeting the service learning criteria is currently quite low. The QEP will promote and support the growth 
in availability and student enrollment in these courses by working with faculty to help them develop 
meaningful service learning opportunities, sharing resources and best practices, celebrating successful 
experiences, and building relationships with community partners that will facilitate faculty and engagement 
with these organizations. The Faculty Coordinator of Service Learning will be located within the Saints’ 
Center for Service to provide ease of access to this resource and demonstrate the position’s role in 
promoting meaningful service tied to the curriculum.

Marymount requires undergraduate courses with the service learning designation to include at least two of 
the following four student learning outcomes among the course outcomes: 

Upon successful completion of this course, students should be able to:

 Demonstrate an ability to connect and extend knowledge from academic study to service learning 
and vice versa.

	Demonstrate	evidence	of	critical	reflection	on	their	own	values	and	ideals	in	light	of	their	service	
learning experience

	Demonstrate	evidence	of	critical	reflection	on	their	own	efficacy	in	bringing	about	desirable	social	
change and on their commitment to such change.

 Demonstrate an ability to work with people of diverse backgrounds and to learn from this 
experience	through	effective	communication,	listening,	and	adaptation.	(see	Appendix	B)

These course outcomes map closely to the outcomes of the QEP and were used as an important resource 
in the development of the QEP’s student learning outcomes.
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will allow us to create an online directory with detailed contact information for service partners, maintain 
a	searchable	database	for	students	to	find	volunteer	opportunities,	empower	off-campus	partners	an	
approval function to validate service hours, and acquire feedback from community partners to determine 
successes and areas for improvement. In addition, OrgSync will allow students to view and register for 
service opportunities, track service hours and post pictures, videos, and other documents pertaining to their 
service experience. In spring 2018, we will pilot the service module in OrgSync with select campus units in 
preparation for the 2018-19 academic year.

As it pertains to student learning, students can engage in online discussions regarding service experiences, 
post	their	reflection	in	the	online	community	forum,	and	interact	and	collaborate	with	other	students	to	
create a shared learning experience. Faculty teaching service-learning courses will have the ability to 
collect	student	reflections	from	service	experiences	and	archive	responses.	We	will	encourage	faculty	to	
promote service learning courses by sharing syllabi and increasing awareness of resources for faculty. 
As a communication tool for student engagement, OrgSync software will serve as a one-stop shop for 
sponsored service opportunities across campus.

E. Service Recognition and Celebration
Our QEP, Empowering Students for Service, will allow us to celebrate and recognize students who 
participate in meaningful service experiences. By fall 2018, we will have the capability to generate detailed 
reports to verify student learning and participation levels as well as conduct post event surveys to measure 
student-reported learning outcomes. We will also have the ability to generate a co-curricular record which 
will capture student’s involvement in service experiences both inside and outside of the classroom. The 
co-curricular record is designed to encourage student involvement outside of the classroom and recognize 
their service hours.

In addition to our service module 
in OrgSync, we want to encourage 
community partners to promote 
service opportunities on campus 
annually. We will host a community 
service fair and invite community 
partners to provide information about 
service opportunities to students, 
faculty, and staff. During the annual 
service fair, we will recognize our 
community partners and students 
with awards for exemplary work 
in the community. We will also 
recognize and celebrate scholarship 
that examines and assesses service 
activities among students and faculty. 
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Council, Chairs’ workshop, the University Assembly, and the Board of Trustees meeting. A student 
information session was hosted in fall 2017 for students to provide them with an opportunity to 
give feedback on our QEP, Empowering Students for Service. See Appendix E for a complete list 
of outreach activities.

 Budget Development: The QEP Development Team created a pre-implementation budget  
and	five-year	budget	plan	for	our	QEP,	Empowering Students for Service.	After	final	discussions	
with the Cabinet, Interim Provost Dr. Rita Wong presented to the Marymount University Budget 
Committee in February. The 2017-2018 pre-implementation budget was approved by the 
Marymount University Board of Trustees on March 29, 2017. Minutes from this meeting are 
available on-site. Subsequently, the 5-year budget plan has been developed, discussed, and 
revised. It was submitted to the President in November 2017, so it can be presented to   
the Cabinet.

 Community Engagement Grant (Pilot): Marymount’s Community Engagement Grant will 
enhance and increase university engagement with local, national, and global communities. The 
grant will contribute to the university’s mission of service by strengthening our communities 
by serving others. Applicants must be faculty and can include staff. Those who apply for a 
Community Engagement Grant to support community-engaged activities, research, teaching, and 
service projects must also include a designated community partner. Grants will contribute to a 
faculty member’s enrichment in the area of service.

Pilot Grant period: ................................ July 1, 2017 - June 15, 2018.
 Funds must be disbursed before May 15, 2018. 

Funding: ................................................ Awarded up to $5,000 per award.

Number of anticipated awards: ........... Two per year.

 Positions: Throughout the development of the QEP, there have been multiple discussions 
of positions required for a successful QEP, all with realistic budget expectations. At this time, 
positions will be phased in as the SCS develops and responsibilities and needs grow. Chapter 
6:	“Resources,	Section	A:	Human	Resources”	in	this	QEP	document	has	general	position	
descriptions. Appendix F includes the detailed position descriptions.

The current positions to be requested over the next two years are: Saints’ Center for Service 
Director, Saints’ Center for Service Coordinator, Graduate Assistant, MU Work Scholar, and 
Student	Worker.	The	Faculty	Coordinator	of	Service	Learning	position	was	filled	in	2015	and	will	
continue to have an active role in the QEP. The QEP Director’s responsibilities will be assigned to 
the Associate Provost.

 Transition Planning:	A	QEP	Implementation	Team	has	been	identified	that	includes	
administration, faculty, staff, and students. The QEP Implementation Team convened in early 
November 2017 to discuss its role and responsibilities. During the fall, it worked closely with the 
QEP Development Team to ensure consistency and accuracy of the QEP plan as it is launched  
in fall 2018. 
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PRE- 
IMPLEMENTATION YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 

RESPONSIBLE 
PARTY(2017-2018) (2018-2019) (2019-2020) (2020-2021) (2021-2022) (2022-2023)

17/SU 17/FA 18/SP 18/SU 18/FA 19/SP 19/SU 19/FA 20/SP 20/SU 20/FA 21/SP 21/SU 21/FA 22/SP 22/SU 22/FA 23/SP

External Service Reporting
President’s 
Higher Education 
Community 
Service Honor 
Roll; annual data 
collection

SCS/D, 
FCSL, SA, 
AT, AIE/D, 
QD

Annual QEP 
Assessment

SCS/D, 
FCSL, 
AIE/D, QD

Annual Report SCS/D, 
FCSL, 
AIE/D, QD
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Chapter 5: Assessment of our QEP, Empowering 
Students for Service

A. QEP Assessment Model
Marymount’s assessment process for our QEP, Empowering Students for Service, is based on widely-
accepted	best	practices	in	assessment	(Astin	et.	al.,	1996;	Association	of	American	Colleges	and	
Universities,	2014;	American	Productivity	and	Quality	Center)	and	includes:

 Multiple measures of assessment, using both direct and indirect tools to enhance reliability, 
formative assessment to provide early feedback on progress, and summative assessment to 
provide information on overall impact.

	Measures	that	reflect	the	breadth	of	student	experiences,	both	inside	and	outside	the	classroom.

 The use of performance targets to gauge progress towards achievement of outcomes.

 A process that is ongoing, systematic, and multi-dimensional, established early and maintained 
over time, involving many stakeholders.

 A process that is part of a larger set of conditions that promote change.

In development of this QEP, the committee focused on enhancing the environment supporting student 
learning at Marymount and furthering the University’s accomplishment of its mission to provide students 
with an education guided by the traditions of the Religious of the Sacred Heart of Mary, which emphasizes 
intellectual curiosity, service to others, and a global perspective. Marymount’s QEP is designed to 
accomplish this by expanding the number and quality of service opportunities for students that will promote 
the development of engaged citizens committed to service. In developing these outcomes, the assessment 
sub-committee of the QEP Development Team worked closely with the University Assessment Committee, 
a representative group of faculty and staff charged with overseeing implementation of the University’s 
assessment policies and with fostering a culture of effective assessment at Marymount, the QEP  
Advisory Board, and a range of faculty members who are involved in designing and leading student  
service experiences.

The assessment process will utilize a four-staged approach that monitors increase of meaningful service 
opportunities, examines the impact on student awareness of and participation in service, and lastly, 
analyzes the effect on student learning as the University’s learning environment strengthens in support 
of meaningful participation in service. The process is designed to be comprehensive and integrated with 
opportunities provided throughout our QEP to revise and adjust activities and assessment tools in response 
to the ongoing formative assessment results, which will be compiled yearly.

B. Assessment of QEP Outcomes
The	QEP’s	outcomes	reflect	a	four-staged	approach,	with	outcomes	related	to	the	impact	the	proposed	
infrastructure will have on increasing student awareness of and participation in service and the overall     
impact on student growth. The QEP will assess two sets of outcomes: strategic outcomes and student 
learning outcomes.
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The following strategic outcomes are integral to the success of Marymount’s QEP and reflect the 
desired results of the activities planned to enhance the learning environment that supports student 
awareness of and participation in service.

 Students are aware of service opportunities coordinated by Marymount University.

 Students will increasingly participate in service to others.

Student learning outcomes are statements that describe the key knowledge, skills, attitudes, or 
abilities that students have attained as a result of a learning experience. Marymount’s goal is to 
“effectively prepare students to be engaged members of their communities.”

In order to break that statement down into measurable, observable student learning outcomes, the 
committee	needed	to	define	what	that	effective	preparation	would	“look	like.”	The	QEP	Development	
Team consulted the University Assessment Committee, the QEP Advisory Board, and a range of faculty 
members involved in service, including the Faculty Coordinator of Service Learning, who endorsed 
adoption	of	language	found	in	the	American	Association	of	College	and	University	(AAC&U)	VALUE	rubric	
on	civic	engagement.	The	definition	that	emerged	was,	“Students	will	have	the	combination	of	knowledge,	
skills,	values,	and	motivations	to	work	to	make	a	difference	in	the	civic	life	of	their	communities”	(VALUE).	
The	lack	of	a	specific	shared	learning	experience	increases	the	difficulty	of	directly	assessing	student	
achievement of these knowledge and skill sets. For this reason, the assessment process focuses on 
student perceptions of their achievement of the relevant knowledge and skills, as well as their motivations 
and values. This type of student learning outcome is commonly called an attitudinal or affective outcome. 

These four student learning outcomes are:
 Students will agree that they have the knowledge and skills necessary to effectively 
serve their communities.

	Students	will	express	confidence	in	their	ability	to	work	collaboratively	with	people	of	
diverse backgrounds.

 Students will demonstrate the value they place on service by expressing a commitment 
to serve others.

 Students are aware of how to apply their education to serve others in their communities.

The	first	three	student	learning	outcomes	reflect	the	values	identified	by	the	Social	Change	Model	of	
Leadership Development, the seven C’s referenced earlier in this document: collaboration, consciousness 
of	self,	commitment,	congruence,	common	purpose,	controversy	with	civility,	and	citizenship.	The	final	
student	learning	outcome,	“Students	are	aware	of	how	to	apply	their	education	to	serve	others	in	their	
communities,”	reflects	the	AAC&U’s	VALUE	rubric	related	to	integrated	and	applied	learning	(Integrative	
and	Applied	Learning	VALUE	Rubric)	and	relates	to	students’	perception	of	their	ability	to	integrate	
and apply learning, synthesizing and transferring their classroom knowledge to experiences outside 
the	classroom	in	order	to	address	societal	problems	and	effectively	serve	others.	The	final	outcome		
additionally	reflects	the	hub,	which	“gives	meaning	and	purpose	to	the	7	C’s.	Change,	in	other	words,	is	the	
ultimate goal of the creative process of leadership—to make a better world and a better society for self and 
others”	(Astin	et	al.,	1996,	p.	21).	These	values,	reinforced	by	the	language	in	the	AAC&U’s	VALUE	rubrics,	
provided the basis for a series of conversations with the QEP development committee and the University 
Assessment Committee to identify the skills, knowledge, and values that the QEP will work to foster in   
our students.
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The University’s assessment process will use multiple direct and indirect, as well as formative and 
summative, measures to assess the QEP’s effectiveness in achieving these outcomes. The following plan 
describes these tools and measures and provides a discussion of how each of these tools and measures 
will be implemented and used to understand the impact of our QEP at Marymount. See Appendix C 
for a complete outline of the five-year assessment plan, including current measurements and target 
measurements for each outcome.

Because the QEP is designed to enhance the learning environment for Marymount’s undergraduate 
and graduate students, the assessment process includes methods to assess our success among both 
student	groups.	The	process	does,	however,	reflect	an	understanding	that	the	two	groups	are	different	in	
many ways, including their experience with service prior to coming to Marymount, the ways in which they 
experience Marymount and encounter opportunities for service, and the tools and measures we have 
available to assess their progress. For this reason, we have designed assessment processes that are 
specific	to	each	group.

Undergraduate Student Service Experience
Undergraduate students engage in service in a variety of ways through academics, athletic teams, and 
student	affairs	programming.	The	assessment	process	for	undergraduates	will	focus	on	reflections	
administered in capstone classes, institutional data on service learning course enrollment and course 
development, data on student participation in service from OrgSync, and existing and new survey 
instruments as described below.

Graduate Student Service Experience
Graduate students will engage in service activities that are similar in purpose to those of undergraduate 
students, addressing similar needs in the community and working with similar types of community 
organizations. However, graduate students are likely to be particularly drawn to service activities that 
dovetail	with	their	professional	skill	set	(existing	or	developing)	and	have	significant	meaning	within	their	
profession or work setting. Graduate students are likely better prepared than undergraduate students for 
service roles that have a higher level of responsibility or higher expectation to work independently and think 
critically. 

Service experiences for graduate students should build depth, breadth of knowledge, and values, providing 
the graduate students with direction for future participation in service to their community. Many graduate 
students have had limited exposure to the service needs of their community and have never been 
challenged to contribute to service endeavors. Additionally, graduate students tend to vary a great deal in 
their	awareness	of	and	interest	in	the	needs	of	the	communities	around	them.	Experiences	that	influence	
the	attitudinal/affective	domain	of	learning	can	benefit	graduate	students.	For	these	reasons,	the	four	
student learning outcomes were determined to apply equally well to graduate students as to undergraduate 
students, with different measures and targets required between groups.

C. Review of Existing Instruments
The	two	primary	windows	into	attitudes	and	values	are	reflection	and	behaviors.	The	QEP	Development	
Team reviewed a number of existing instruments to understand what was currently available to examine 
students’ beliefs in their level of attainment of the knowledge, skills, values, and motivations that prepare 
students to be engaged members of their communities. 
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The Multi-Institutional Study of Leadership (MLS)
In spring 2015, Marymount participated in a nationally normed survey based on the Social Change Model. 
The	survey,	the	Multi-Institutional	Study	of	Leadership,	examines	influences	that	higher	education	has	on	
outcomes related to this model of leadership development. The conceptual framework for the MSL is an 
adapted	version	of	Astin’s	(1993)	inputs-environments-outputs	model,	allowing	researchers	to	examine	
the impact of environmental experiences by looking at whether students grow or change under varying 
environmental conditions. The study asks students both current and retrospective questions rather than 
attempting longitudinal studies to avoid response shift bias.

The questionnaire is composed of over 400 variables, scales, and composite measures representing 
student demographics, pre-college experiences, experiences during college, and key outcome measures 
adapted	from	the	Socially	Responsible	Leadership	Scale	(Tyree,	1998)	as	well	as	complex	cognitive	skills,	
leadership	efficacy,	social	change	behaviors,	seeing	alternative	social	perspectives,	spiritual	development,	
racial identity, resiliency, and agency.

The survey uses a set of core scales based on the Social Change Model and has adapted those scales 
over	time	based	on	ongoing	research	and	validation	(see Appendix G for details of the composition of each 
scale).	Marymount	selected	a	number	of	these	scales	as	the	most	relevant	and	appropriate	for	measuring	
its student learning and strategic/process outcomes:

1. The Omnibus Socially Responsible Leadership Scale measures several core values of the 
Social Change Model, including consciousness of self, congruence, commitment, collaboration, 
controversy with civility, and citizenship. It represents students’ overall self-reported capacities 
for socially responsible leadership.

2. The Resiliency Scale measures self-reported students’ characteristics that enable them to 
persist in the midst of adversity and positively cope with stress. 

3. The Hope—Agency and Hope—Pathway Scales measure students’ capacity to generate, 
initiate action toward, and sustain necessary motivation for goals. 

4. The Cognitive Skills Scale measures students’ self-reported growth in advanced cognitive 
skills, including critical thinking, self-directed learning, and making complex connections 
between topics. Questions ask students to think about how they have changed during college 
and to judge to what extent they feel they have grown in these areas.

5. The Social Perspective-Taking Scale measures students’ self-reported ability to take another 
person’s point of view and/or accurately infer the thoughts and feelings of others. The questions 
ask students to consider their thoughts and feelings in a variety of situations and to respond as 
honestly	as	possible	about	how	well	each	description	fits	them.

6. The Commitment Scale measures students’ self-reported motivation to serve.

7. The Congruence Scale measures students’ self-reported intention to act in ways that are 
consistent with their beliefs and values.

8. The Social Change Behaviors Scale measures student activity in making a difference for the 
common good. Questions ask students how often they have engaged in activities related to 
service during their college experience.
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In addition to the use of the scales, the assessment process draws on other questions related to the 
outcomes as well as a set of questions included in the survey’s Catholic university consortium section 
and a set of custom questions supplied by Marymount. The survey is administered to all undergraduate 
students on a three-year cycle, and the response to this survey has been strong enough to prove useful as 
an assessment tool. During Marymount’s last administration of the survey in 2015, 31% of undergraduates 
responded. The survey will be administered in spring 2018 and spring 2021; additionally, Marymount has 
received permission from the MSL to administer the survey on an exceptional basis in spring 2023 to 
provide concluding data. 

The assessment process will focus primarily on responses from seniors but will also examine growth in 
self-reported capacity from the time prior to college to the current period to determine if students’ growth 
will be greater than what could be expected to have occurred by chance. Each respondent is asked a set 
of scale-related questions and asked to report on his/her capacity prior to college and again at the current 
time: this cross-sectional design with retrospective questions was used instead of a traditional pre-test/
post-test to address issues of response shift bias.

The National Survey of Student Engagement (NSSE)
The	National	Survey	of	Student	Engagement	(NSSE)	collects	information	at	four-year	colleges	and	
universities	throughout	the	country	about	first-year	and	senior	students’	participation	in	programs	and	
activities related to student engagement. The survey questions students about their achievement of 
specific	learning	goals,	their	perception	of	the	University’s	contribution	to	their	growth	in	abilities	and	skills,	
acceptance of diversity and interaction with diverse groups, and participation in activities related to service. 
Marymount	last	administered	the	survey	in	spring	2017	and	will	repeat	the	survey	at	intervals	(years	1,	3,	
and	5)	throughout	our	QEP,	Empowering	Students	for	Service.	This	survey	has	a	response	rate	similar	
to	the	MSL,	at	38%	for	first-year	students	and	39%	for	seniors	in	2017.	This	rate	exceeded	the	national	
average	for	this	survey	which	was	23%	for	first-year	students	and	24%	for	seniors.
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The Graduating Student Survey (GSS)
Each	spring	semester,	Marymount’s	Office	of	Planning	and	Institutional	Effectiveness	(PIE)	administers	a	
survey to the University’s undergraduate and graduate students as they prepare to graduate to evaluate 
their experiences at Marymount and to explore their plans for future careers and further education. Survey 
results are used to examine Marymount’s effectiveness in providing students with a quality educational 
experience and to identify where to make improvements. The survey currently asks students about their 
participation in both curricular and co-curricular service opportunities at Marymount. This survey will be 
expanded to include additional questions related to our QEP outcomes and will be administered annually. 
The GSS typically has an excellent response rate: in 2016-2017, the undergraduate response rate was 
80%, and the graduate response rate was 69%. Undergraduates are required to complete the survey prior 
to receiving tickets to the graduation ceremony; graduates are strongly encouraged to participate, but 
incentives are not offered.

Marymount-at-Your-Service Survey (MAYS)
Each spring, PIE conducts a survey of undergraduate and graduate students and, in alternating years, of 
the University’s faculty and staff. The online survey, initially launched in 2012, is composed of two parts: 
questions related to campus climate and a series of questions related to service quality. Questions will be 
added to the survey relating to service quality of the newly established Saints’ Center for Service as well as 
to the university’s level of support for student learning and participation in service. The response rate to the 
student survey has held steady at just over 30% during the past three administrations.

D. Marymount Service Reflection and Community Partners Survey
To complement the variety of quantitative measures, the assessment sub-committee to the QEP 
Development Team felt it necessary to develop three in-house instruments to more fully evaluate 
achievement of our student learning outcomes by providing qualitative results of the students’ growth and 
development	as	a	result	of	Empowering	Students	for	Service.	Two	measures	include	students’	reflections	
on	service.	The	initial	reflection	will	be	gathered	from	students	first	entering	Marymount,	administered	
during	orientation,	and	the	second	reflection	to	seniors	and	graduate	students	in	their	capstone	
experiences prior to graduation. 

The	capstone	Marymount	Service	Reflection	(MSR)	was	developed	in	fall	2017	and	is	being	pilot	tested	
(see appendix H).	Prompts	for	student	reflection	are	linked	to	the	QEP’s	student	learning	outcomes,	and	
results will be assessed by a panel of faculty evaluators using a rubric to measure evidence of achievement 
of the knowledge, skills, attitudes, and values outlined in those outcomes. This panel review is modeled 
after Marymount’s successful Liberal Arts Core assessment workshop, which occurs annually at the end 
of	the	academic	year	for	two	days	during	which	a	group	of	faculty	will	review	and	assess	the	reflections.	
There will be a stipend for this review team. The orientation version of the MSR will be modeled after the 
capstone version but with a greater focus on students’ intended plans relating to service.

In addition to the MSR, feedback from community partners will be gathered using a qualitative measure.  
Results from this survey will be used as indirect assessment of both strategic and student learning 
outcomes and will be reviewed by Center staff as well as the Center and QEP advisory boards.
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Chapter 6: Resources

A. Human Resources
Director, Saints’ Center for Service
In order to establish the Saints’ Center for Service, a full-time center director will be hired during the  
pre-implementation year of the QEP with a start date before July 1, 2018. Beginning in the fall of 2018, 
student support staff will be added to assist with managing the Center. In the second year of the QEP, 
a program coordinator will be added to further assist the Director and the Marymount community. It is 
expected that the Director will meet with Student Affairs, Athletics, and other campus units multiple times 
throughout the year.

Acting as the campus leader in advancing the vision of Saints’ Center for Service, the Director will:

 Identify strategies for fostering meaningful service experiences and opportunities.

 Promote the integration of service with the University’s commitments to student development, 
teaching, learning, and scholarship.

 Develop linkages across campus and with external community partners to build capacity for the 
provision of meaningful service opportunities.

 Establish the overall direction, mission, and strategic plan for the Saints’ Center for Service.

 Provide administrative leadership in the development and delivery of campus-wide service 
opportunities and experiences.

 Promote and support the ideals of the RSHM.

 Submit the President’s Higher Education Service Honor Roll.

	Work	towards	a	Marymount	Carnegie	Community	Engagement	Classification.

Coordinator, Saints’ Center for Service
Under the guidance of the Director of the Saints’ Center for Service, the primary focus of this position is 
managing the daily operations of the Saints’ Center for Service. The Coordinator will: 

 Assist in planning, promoting, and facilitating service campus initiatives.

 Serve as a liaison to faculty, staff, and community partners.

 Assist the Director with operations of the Saints’ Center for Service. 

 Oversee development and maintenance of community service programming and education 
for students.

	Assist	with	marketing	and	communication	(web	site,	social	media).

	Supervise	the	Saints’	Center	for	Service	office	staff	and	oversee	daily	operations.

 Manage the OrgSync service account.

 Coordinate recognition and award events on campus. 
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Faculty Coordinator of Service Learning
This position provides leadership, management, and support for the enhancement of student learning. The 
Faculty Coordinator is responsible for an academic initiative that provides support across all disciplines 
with	service	learning	(SL)	courses	implementation,	assessment,	professional	development,	and	the	
development of support resources. This position reports to the Associate Provost and collaborates with the 
Saints’	Center	for	Service	(SCS).The	Faculty	Coordinator	will:

 Develop the guidelines and standards for service learning courses.

 Review SL courses to meet the guidelines and standards.

 Partner with faculty members, departments, and schools to incorporate service learning 
into the classroom experience.

 Collaborate with Saints’ Center for Service in curriculum development, community 
interaction, and assessments.

 Research best practices and models to strategically link community engagement efforts on 
and off campus.

 Develop and lead workshops to support the training of faculty, students, and community 
partners in SL pedagogy, curriculum design, and best practices related to service  
learning and research.

 Write an annual assessment for service learning and develop plans based on analysis.

 Participate in the awarding of Community Engagement grant funds once incorporated  
into the SCS.

Graduate Assistant (GA)
The GA will work with and report to the Director and Coordinator of the Saints’ Center for Service. This is a 
two-thirds Graduate Assistantship. The GA will:

 Research service initiatives and topics.

 Update Saints’ Center for Service communication and marketing materials.

 Maintain Saints’ Center for Service website and OrgSync site. This involves monitoring 
each site to update time-sensitive information; adding new links suggested by staff, faculty, 
and community partners; exploring other service web sites and recommending links or 
new content; updating community partner lists, and so on. Maintain departmental social 
media	sites	(Twitter,	Facebook)	and	departmental	bulletin	boards.

	Assist	with	institutional	assessment	activities	(spring)	and	with	preparing	professional	
reports throughout the year.

 Support the Faculty Coordinator of Service Learning with research, assessment, student 
and faculty development. This includes assisting with the development of grant proposals, 
doing library research, and obtaining journal articles.

 Attend SCS meetings. The GA is encouraged to attend and participate in unit meetings, 
student service events, and other professional meetings as scheduled.

 Plan and arrange service events, as needed.

 Providing administrative support to the Center in educational and communication  
activities, as needed.
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MU Work Scholar
The student will coordinate the planning and implementation of the worksite events. Responsibilities 
may include, but are not limited to, developing event timeline, communicating with vendors, coordinating 
volunteers, etc. The student must continually meet and follow all position conditions based on the Center 
for Career Service’s requirements.

Student Worker
Office/Staff	Support:	Most	jobs	on	campus	offer	students	the	opportunity	to	work	in	an	office.	This	position	
will	require	basic	office	skills	(answering	phones	and	general	office	support).	This	job	tends	to	require	a		
skill	set	that	a	student	will	need	in	order	to	begin	working	immediately.	These	jobs	may	require	proficiency	
with	specific	software	(Microsoft	Office	Suite),	the	ability	to	perform	a	particular	task,	or	willingness	to		
learn on the job. 

Spirit of Service Scholars9 
The Saints’ Center for Service offers a wide variety of service experiences to the Marymount community. 
Spirit	of	Service	Scholars	(SoS)	will	have	a	critical	role	in	the	Saints’	Center	for	Service	as	service	leaders	
and ambassadors of service at Marymount.

 Spirit of Service Scholars will be promoting and engaging MU students to participate in upcoming 
service opportunities regularly. Scholars are expected to maintain effective communication with 
other SoS scholars and with the Director of the Saints’ Center for Service.

 The Spirit of Service Scholarship focuses on the ability and responsibility of each individual to 
create positive change in the world. The hope of this scholarship is that individuals are able to 
reflect	on	what	it	means	to	serve	and	to	take	this	lesson	with	them	beyond	graduation.

 This unique program allows for undergraduate students who are committed to service to become 
trained student leaders who plan, facilitate, and lead the Marymount community in the various 
experiences offered by the Saints’ Center for Service.

QEP Director
The	QEP	Director	will	lead	implementation	activities	associated	with	the	QEP	over	the	five-year	lifecycle.	
The primary focus of this position will be to oversee the execution and assessment of the QEP. The QEP 
Director serves as chief spokesperson and advocate for the QEP, speaking with the Marymount community 
and outside organizations about the QEP and its impact on student learning; collecting, analyzing, and 
summarizing assessment data on QEP initiatives; and preparing an annual summary of QEP activities. 
Additional responsibilities include, but are not limited to, the assessment of administrative actions, budget 
allocations, and student learning outcomes, and advocating for the QEP in the budget development 
process. Currently, the QEP Director is the Associate Provost. This role and its responsibilities will remain 
with the Associate Provost position. The QEP Director will report to the Provost and Vice President of 
Academic Affairs and Enrollment Management and will be responsible for all aspects of the QEP.

Detailed position descriptions are available in Appendix F.

9 During the first year (2018-19), these students will transition from Student Affairs to the Saints’ Center for Service. The scholars will report to the 
SCS Director during this time.
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B. Saints’ Center for Service Reporting Structure and Location

The organizational structure of the Saints’ Center for Service will enable all current and future divisions, 
departments, and internal groups access to the Center and its resources. The Center Director will report 
directly to the Provost and serve as a liaison with the Vice President of Student Affairs.

Provost and Vice President
Academic Affairs 

and Enrollment Management

Advisory Board

Vice President,
Student Affairs

Director of
Athletics

Director,
Saints’ Center for Service

Faculty 
Coordinator,

Service Learning

Coordinator,
Saints’ Center for Service

GA and 
Student Worker Scholarship Students 

QEP Director

Representatives from:
Students (undergraduate & graduate)
Faculty
Staff
Center for Global Education
Center for Ethical Concerns
Campus Ministry

International Student Services
Athletics
Alumni Relations & Development
Admissions
Community partner(s) (select)

Figure 4: Saints’ Center for Service Reporting Structure

Advisory Board
The	QEP	Advisory	Board	(Board)	consists	of	Marymount	University	administrators,	faculty,	students	
(undergraduate	and	graduate),	alumni,	and	community	partners.	The	Board	has	faculty	representation	
from each academic school as well as the following representatives: Center for Global Education, Center 
for Ethical Concerns, Faculty Service-Learning Coordinator, Planning and Institutional Effectiveness, 
Transportation, Athletics, and Student Affairs. The Board has met at least once per semester and 
advised the QEP Development Team on the following: QEP focus statement, goals, learning outcomes, 
assessment, marketing, budget, and overall development of the QEP plan. The Board members will 
continue to participate actively in information sessions and keep their respective schools/units informed of 
the development of the Quality Enhancement Plan. The Board will continue to advise the QEP Director and 
Saints’	Center	for	Service	Director	throughout	the	five-year	plan.
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Location
The	location	of	the	Saints’	Center	for	Service	(SCS)	will	be	in	Rowley	Hall.	This	is	a	centralized	location	
on the main campus which will allow easy access to the SCS for our student population. The location 
is	adjacent	to	the	Academic	Affairs	office	as	well	as	the	Center	for	Global	Education	(CGE).	Student	
resources will be shared with the CGE. The Rowley location also houses multiple student services such as 
the Registrar, Financial Aid, Student Accounts, and the Center for Career Services. This central location on 
the	main	campus	was	chosen	to	benefit	our	student	body	by	allowing	easy	access	to	faculty	and	campus	
events such as the service fair and training. A central location reinforces the SCS as a hub for our  
students’ learning.

Figure 5:  Saints’ Center for Service Location
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C. QEP Budget
The QEP budget was under consideration throughout the development of the QEP, Empowering Students 
for Service. The presentation of a preliminary budget to the university Cabinet in spring 2016 started 
meaningful and realistic discussions. Throughout the summer and fall 2017, the QEP Development Team 
worked with the Human Resources department as well as many university divisions to gather required 
information.	In	November	2017,	a	final	budget	was	submitted	to	the	President.	At	this	time,	the	five-year	
QEP budget plan has been submitted to the President to include in the FY 19 budget cycle. Table 5 below 
is a summary of the total expenses. Table 6 below has the complete and detailed budget. 

Table 5: QEP, Empowering Students for Service, Budget Summary

Fiscal Year Total Expenses

2018 $87,000

2019 $245,850

2020 $319,520

2021 $340,305

2022 $344,315

2023 $359,552

Table 6: QEP Budget (detail)

PRE-
IMPLEMENTATION

AY 2017-
2018

YEAR 1

AY 2018-
2019

YEAR 2

AY 2019-
2020

YEAR 3

AY 2020-
2021

YEAR 4

AY 2021-
2022

YEAR 5

AY 2022-
2023

Notes

Establishment of Saints’ Center for Service

Space	renovations	(8,500);	
Signage	($1500)

$10,000 Computer bar desk; 
final	estimate	from	
facilities in process. AA 
office	space	is	finalized

Center	Director	Office	
Setup	(AY	17-18)

$4,000

Coordinator	Office	Setup $4,000

Computer Bar Setup $1,000

Surface Pro OrgSync 
Swipes

$7,500

OrgSync Service Module $2,000

TOTAL $16,000 $8,500 $4,000

Saints’ Center for Service General Operation

Start-up Marketing/
Advertising	(FMB)

$10,500 AY 17-18: this 
amount paid for by 
Development

QEP Marketing/Advertising $5,000 $5,000 $5,000 $5,000 $5,000

Student Service Supplies $2,500 $2,500 $2,500 $2,500 $2,500 Support for student 
projects

Office	Supplies $2,000 $2,000 $2,000 $2,000 $2,000 $2,000
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PRE-
IMPLEMENTATION

AY 2017-
2018

YEAR 1

AY 2018-
2019

YEAR 2

AY 2019-
2020

YEAR 3

AY 2020-
2021

YEAR 4

AY 2021-
2022

YEAR 5

AY 2022-
2023

Notes

Transportation	(20	trips	
at $500 per trip; $10 per 
metro	card)

$10,000 $13,000 $15,000 $17,000 $20,000 Consider reallocating 
portion of Discover 
travel funds

Contingency fund $ 5,000 $5,000 $5,000 $5,000 $5,000

Assessment tools $8,000 $4,900 $12,900 $4,900 $8,000 NSSE:	$4900	(year	1,	
3,	5);	MSL:	Student	
Affairs pays for normal 
cycle, need to add 
$8,000 for year 5;

TOTAL $20,500 $29,400 $27,500 $42,400 $36,400 $42,500

Quality Enhancement Plan Programming

Community Engagement 
Grant

$10,000 $10,000 $10,000 $10,000 $10,000 $10,000

Service Workshops $2,000 $7,500 $7,500 $8,500 $9,500 $9,500 For faculty, staff, 
and student service 
workshop, workshop 
materials, speakers, 
food, adjunct stipends 
(10	at	$250)

Events $5,000 $6,000 $7,000 $8,000 $9,000 $10,000 Annual Community 
Service	Fair	(food,	
marketing, sign-in 
table	=	$1500);	Guest	
Speaker	Series	(2	p/
yr; $500 x2 = $1000, 
travel	=	$1500);	
Recognitions and 
Incentives	(awards	+	
refreshments	=	$1000)

Professional Services $2,500 $2,500 $2,500 $2,500 $2,500 $2,500 Includes stipends for 
assessment reviewers 

Conference Travel $4,500 $4,500 $4,500 $4,500 $4,500 $4,500

Spirit of Service Scholars—
Existing

$40,000 $40,000 $40,000 $40,000 $40,000 20 Scholars at $2000 
each

Spirit of Service Scholars—
New

$3,000 $6,000 $9,000 $12,000 Add 1 SoS Scholar 
each	year	(approx.	
amount)

TOTAL $24,000 $70,500 $74,500 $79,500 $84,500 $88,500

Salary and Positions

Director, SCS Salary incl 25% 
benefits	and	2.5%	
annual raise.

Salary $21,000 $75,000 $76,875 $78,797 $80,767 $82,786

Benefits (25%) $18,750 $19,219 $19,699 $20,192 $ 20,696

Coordinator, SCS Salary incl 25% 
benefits	and	2.5%	
annual raise.

Salary $55,600 $56,990 $58,415 $59,875

Benefits (25%) $13,900 $14,248 $14,604 $14,969
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PRE-
IMPLEMENTATION

AY 2017-
2018

YEAR 1

AY 2018-
2019

YEAR 2

AY 2019-
2020

YEAR 3

AY 2020-
2021

YEAR 4

AY 2021-
2022

YEAR 5

AY 2022-
2023

Notes

Salaries and Positions

Director of Instructional 
Design and Faculty 
Development	(15%)

Salary $(12,000) $(12,300) $(12,608) $(12,923) $(13,246) 15% of time spent on 
service training.

Benefits (25%) $(3,000) $(3,075) $(3,152) $(3,231) $(3,311)

Faculty Coordinator of Service 
Learning

$(5,500) $(5,500) $(5,500) $(5,500) $(5,500) $	(5,500) Faculty.

MU Work Scholarship $(10,000) $(10,000) $(10,000) $	(10,000) $(10,000) Uses existing MU work 
scholarship.

Total Expense from 
Reallocation

$(38,000) $(88,400) $(82,875) $(96,159) $(88,553) $(84,057)

Expenses $49,000 $155,950 $236,645 $244,146 $255,762 $275,495

Total Capital $14,000 $2,500 $4,000

Total Operating $35,000 $153,450 $232,645 $244,146 $255,762 $275,495

Existing Operating Funds $35,000 $153,450 $232,645 $244,146 $255,762

Budget Request $118,450 $79,195 $11,501 $11,616 $19,733
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Appendices

Appendix A: Relationship Between Undergraduate Participation in MU Service 
Opportunities and Self-Reported Achievement of Educational Competencies10

Table 7

Participation in Service N Mean SD Sig.*

1.	 Find	a	job	in	your	field.
No 201 3.85 1.006

Yes 218 3.89 1.048

2.	 Succeed	in	a	job	in	your	field.
No 200 3.98 .974

Yes 217 3.97 .988

3. Attain a promotion within your existing 
employment	field.

No 201 3.75 1.057

Yes 215 3.85 1.009

4.	 Pursue	more	education	in	your	field.
No 200 3.88 1.015

Yes 218 4.05 .949

5. Conduct research to support a position.
No 199 3.93 1.000

Yes 218 4.09 .904

6.	 Develop	a	coherent	written	argument.
No 198 3.98 .987

Yes 215 4.11 .874

7.	 Deliver	a	coherent	oral	presentation.
No 202 4.02 .900

Yes 218 4.19 .801

8.	 Use	quantitative/qualitative	techniques	within	
your	professional	field.

No 201 3.98 .848
*Yes 218 4.15 .795

9.	 Determine	the	most	ethically	appropriate	
response to a situation.

No 203 4.04 .814
*Yes 218 4.19 .780

10.	 Understand	major	ethical	dilemmas	in	your	field.
No 202 4.09 .836

Yes 217 4.22 .803

11. Work as part of an effective team.
No 203 4.08 .889

*Yes 218 4.27 .764

12. Lead a team.
No 202 3.96 .951

*Yes 217 4.16 .868

13.	 Manage	time	effectively.
No 203 3.95 .971

Yes 219 4.09 .927

14.	 Use	technology	effectively	in	a	workplace	
environment.

No 203 3.98 1.017

Yes 219 4.15 .866

10 Source: Graduating Student Survey, 2015-2016, undergraduate responses to “For each of the following skills, please indicate how well you be-
lieve your education prepared you to:” (competencies 1-18) and “Please indicate how much your education at MU contributed to the development 
of:” (competencies 19-25).
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Participation in Service N Mean SD Sig.*

15.	 Apply	knowledge	and	skills	to	new	situations.
No 202 4.05 .902

*Yes 218 4.24 .786

16.	 Solve	problems	in	your	field	using	your	
knowledge	and	skills.

No 202 4.07 .897

Yes 218 4.22 .796

17. Find appropriate sources of information.
No 203 4.12 .912

Yes 219 4.26 .712

18.	 Evaluate	the	quality	of	information	(e.g.	scholarly	
articles,	newspapers).

No 202 4.13 .905

Yes 219 4.27 .745

19.	 Interest	in	lifelong	learning
No 202 3.38 .791

Yes 219 3.47 .645

20.	 Awareness	of	global	issues
No 202 3.29 .790

*Yes 219 3.44 .671

21.	 Self-confidence
No 200 3.32 .801

*Yes 218 3.48 .707

22. Openness to new experience
No 201 3.43 .753

*Yes 218 3.64 .569

23.	 Interest	in	cultures	different	from	your	own
No 202 3.40 .787

*Yes 218 3.57 .627

24.	 Leadership	skills
No 202 3.32 .804

*Yes 219 3.48 .680

25. Commitment to service
No 202 3.22 .882

*Yes 219 3.41 .707

* Indicates that there is a significant difference between students who reported participating in service and those who 
did not, measured using an independent samples t-test with p<.05.
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Appendix B: Service Learning Criteria

Criteria for the Service Learning Course Designation
All must be checked to be approved

_____ 1.	Students	engage	in	an	experiential	service	project

_____ 2. The	service	project	is	performed	on	behalf	of	or	in	collaboration	with	one	or	more	
community partners.

_____ 3. The	desired	goal	of	the	service	project	is	defined	primarily	by	the	community	partner(s),	
and	the	community	partner(s)	should	be	able	to	give	feedback	on	the	project	both	during	
and	after	its	completion.

_____ 4. Service	projects	are	a	pedagogical	tool	for	achieving	the	learning	outcomes	of	the	course.

_____ 5. The	course	includes	at	least	two	learning	outcomes	specifically	linked	to	service	learning.

_____ 6. Students	must	devote	at	least	twenty	hours,	or	approximately	twenty	percent	of	students’	
total	time	devoted	to	out	of	class	course	work,	to	the	service	project(s)	and	related	
assignments in a 3 credit course.

_____ 7. The	course	must	include	assignments	in	which	students	critically	reflect	on	their	service	
experience	in	light	of	course	content.

_____ 8. Students	should	be	assessed	on	their	service	learning	experience,	both	in	terms	of	the	
course’s	learning	outcomes	and	outcomes	specific	to	service	learning.

Student Learning Outcomes
At least two must be checked

_____ 1. Students	will	demonstrate	an	ability	to	connect	and	extend	knowledge	from	academic	
study	to	service	learning	and	vice	versa.	

_____ 2. Students	will	demonstrate	evidence	of	critical	reflection	on	their	own	values	and	ideals	in	
light	of	their	service	learning	experience.

_____ 3. Students	will	demonstrate	evidence	of	critical	reflection	on	their	own	efficacy	in	bringing	
about	desirable	social	change	and	on	their	commitment	to	such	change.

_____ 4. Students	will	demonstrate	evidence	of	the	ability	to	successfully	work	with	people	of	
diverse backgrounds.
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Pop. Source Draft 
Stage Baseline Year 1 Year 2 Year 3 Year 4 Year 5 Final	Target

16-17 17-18 18-19 19-20 20-21 21-22 22-23 22-23

6. Students are aware of how to apply their education to serve others in their communities.

Direct Measures:

Review	of	student	reflections	on	ser-
vice administered in capstone courses

SR
QEP

n/a ✓ ✓ ✓ ✓ ✓ ✓ >= 75% of student 
self-report	attain-
ment,	according	to	

rubricGR n/a ✓ ✓ ✓ ✓ ✓ ✓
Mean: “I am aware of how I might 
apply	what	I’ve	learned	at	Marymount	
to	serve	my	community.”	(scored	on	a	
5-point	scale	from	Strongly	disagree	(1)	
to	Strongly	agree	(5))

SR

GSS

n/a ✓ ✓ ✓ ✓ ✓ ✓
4.50/5.00

GR n/a ✓ ✓ ✓ ✓ ✓ ✓
Indirect Measures:

Mean	response	to:	“I	believe	my	work	
has	a	greater	purpose	for	the	larger	
community.”

SR MSL ✓ ✓ ✓
Mean response to: “How much has 
your experience at this institution con-
tributed	to	your	knowledge,	skills,	and	
personal	development	in	the	following	
areas:	Solving	complex	real-world	
problems.”	(scored	on	a	4-point	scale	
from	Very	Lit le	(1)	to	Very	Much	(4))

SR NSSE 2.9 ✓ ✓ ✓ >=3.2/4.0
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Appendix D: Review of Successful QEP/Centers for Service

Table 9: Schools and Programs Reviewed

School QEP Analysis of Successful QEP/Centers for Service

University	of	Houston,	
Houston,	TX

A*CE: Academic 
Achievement 
through Community 
Engagement

The	QEP	was	reviewed	for	best	practices	in	developing	a	service	program,	the	functions	of	the	
center	and	the	support	and	staffing	required.	A*CE	reports	to	the	Provost’s	Office	via	a	Director,	
Assistant	Director,	advisory	committee	and	implementation	committee.	It	offers	faculty	support:	
workshops	and	funding	for	attending	pedagogical	conferences	(UHD	quality	enhancement	plan).

Angelo	State	University,	
San	Angelo,	TX

CONNECT! The	QEP	was	reviewed	for	best	practices	in	how	to	implement	a	center	for	service	and	the	functions	
of	 he	center.	The	center	assists	faculty	in	course	implementation,	pedagogical	and	assessment	
strategies,	interacting	with	co-curricular	groups	and	community	partners,	tracking	and	evaluating	
activities,	and	direct	measurement	of	student	learning.	Structure:	Reports	to	the	Provost	and	Vice	
President	for	Academic	Affairs	(CONNECT).

Mercer	University,	Macon,	
GA

Research that Reaches 
Out

The	QEP	was	reviewed	for	best	practices	in	providing	strategies	for	launching	a	center	and	how	
to	support	faculty	and	their	efforts	to	implement	changes.	This	program	targets	specific	programs,	
supports	faculty	development,	seeks	funding	for	new	initiatives,	and	implements	high-impact	
educational	practices	(Research	that	Reaches	Out).

University of North 
Florida,	Jacksonville,	FL

The Center for 
Community-Based	
Learning

Reviewed for mission statement and he structure of the Center. It reports to the Provost and has a 
staff	of	six.	It	offers	stipends	to	faculty	to	increase	participation	(The	Center	for	Community	Based	
Learning).

American	University,	
Washington,	DC

Center for Community 
Engagement and 
Service

Reviewed	for	mission	statement,	goals	and	the	structure	of	service	related	programs.	The	center	
is	housed	under	 he	Office	of	Campus	life	and	its	goals	are	to	foster	student	learning,	development	
and	success	(Center	for	Community	Engagement	and	Service)

Georgetown	University,	
Washington,	DC

Center	for	Social	Justice	
Research,	Teaching	and	
Service

Reviewed	for	mission	statement,	goals	and	the	structure	of	service-related	programs.	Georgetown	
focuses	on	collaborating	with	diverse	partners	to	achieve	its	goals	of	advancing	justice	and	the	
common	good.	The	Center	includes	many	different	programs	such	as	alterna ive	spring	breaks,	after	
school	assistance,	and	a	high	school	support	program.	Therefore,	the	staff	is	very	large:	16	staff,	5	
graduate	assistant	and	volunteers.	Limited	community	partners.	(Wisler)

Loyola	University,	New	
Orleans,	LA

Community Engaged 
Learning,	Teaching	and	
Scholarship

Reviewed	for	mission	statement	of	a	Catholic	institution	with	a	similar	program	(Community	
Engaged	Learning,	Teaching	and	Scholarship).

Mount	Saint	Mary’s,	
Emmitsburg,	MD

Office	of	Social	Justice Reviewed for mission statement and he structure of center. The Center reports to the Provost and 
has	a	staff	of	six	(2	staff	and	4	CORE	students)	(Office	of	Social	Justice,	2017).	(Anden)

Lewis	University,	
Romeoville,	IL

Service Learning at 
Lewis University

Reviewed	for	mission	statement.	Unique	to	this	program	was	a	set	of	readily	available	“how	to”	
resources	for	faculty	and	students	with	videos	accompanying	them	for	clarity	(Office	of	Service	
Learning	at	Lewis	University,	2017).	(Tyna)
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Appendix E: Broad-Based Involvement

Table 10: Outreach Activities to Marymount Community During QEP Development

Date Location Time Audience Feedback Documented

8/25/16 Lee Center 9:00 a.m. to 10:00 a.m. Faculty	and	Staff Informative	Only

10/11/16 CTL Training Room 10:00 a.m. to 12:00 p.m. Academic	Leadership	Council Development	Team	Meeting	
Minutes

10/12/16 Gerard	Dining	Hall 12:00 p.m. to 1:00 p.m. Staff	Council Development	Team	Meeting	
Minutes

10/17/16 Ostapenko	Hall 3:00 p.m. Student Affairs Leadership 
Council

Development	Team	Meeting	
Minutes

10/19/16 Lee Center 5:30 p.m. to 6:00 p.m. Students,	Faculty,	Staff Compiled,	Google	Drive

10/20/16 4040 Fairfax Drive 5:30 p.m. to 6:00 p.m. Students,	Faculty,	Staff Compiled,	Google	Drive

10/26/16 Gerard	Dining	Hall 11:30 a.m. to 12:30 p.m. Faculty	and	Staff Compiled,	Google	Drive

11/1/16 4040 Fairfax Drive 3:00 p.m. to 3:30 p.m. Faculty	and	Staff Compiled,	Google	Drive

11/14/16 Rowley	G127 9:45 a.m. to 10:45 a.m. Student Government Associa-
tion and Resident Assistants

Compiled,	Google	Drive

11/28/16 Main House 10:00 a.m. President’s	Cabinet Development	Team	Meeting	
Minutes

11/30/16 Reinsch Auditorium 1:00 p.m. to 3:00 p.m. Faculty	Council Part of Provost Report

12/9/16 Main House 9:00 a.m. to 10:30 a.m. Community Partners Development	Team	Meeting	
Minutes

12/12/16 L brary Board Room 10:00 a.m. Extended Cabinet Development	Team	Meeting	
Minutes

1/12/17 4040 Fairfax Drive 10:00 a.m. Departmental	Chairs Development	Team	Meeting	
Minutes

1/25/17 Reinsch Auditorium 1:00 p.m. to 3:00 p.m. Faculty	Council Part of Provost Report

2/2/17 CTL Training Room 11:00 a.m. to 1:00 p.m. Advisory Board Advisory Board Meeting 
Minutes

2/22/17 Reinsch Auditorium 1:00 p.m. to 3:00 p.m. Faculty	Council Part of Provost Report

2/23/17 Gerard Private Dining 11:30 a.m. to 12:30 p.m. Staff	Council Compiled,	Google	Drive

2/28/17 Lee Center 9:30 a.m. to 10:30 a.m. Department	of	Athletics	Staff	
Meeting

Compiled,	Google	Drive

2/28/17 Osta 1001 2:00 p.m. to 3:00 p.m. Student Affairs Leadership 
Council

Compiled,	Google	Drive

3/23/17 Main House 8:30 a.m. to 10:00 a.m. Community Partners Compiled,	Google	Drive

3/24/17 Gerard Lobby 3:30 p.m. to 4:30 p.m. International	Student	Coffee Compiled,	Google	Drive

3/29/17 Gerard Dining Room 11:30 a.m. to 1:00 p.m. Faculty	and	Staff Compiled,	Google	Drive

3/29/17 Reinsch Auditorium 1:00 p.m. to 3:00 p.m. Faculty	Council Part of Provost Report

4/19/17 Verizon	Arena	Gym 9:00 a.m. to 10:30 p.m. University	Assembly Informative	Only

4/24/17 Reinsch Board Room 10:00 a.m. to 12:00 p.m. Extended Cabinet Meeting Compiled,	Google	Drive,	EC	
Minutes

5/3/17 Reinsch Auditorium 1:00 p.m. to 3:00 p.m. Faculty	Council	Meeting Informative/FC Meeting Min-
utes

8/1/17 Ballston	Conference	Room 9:00 a.m. to 1:00 p.m. Academic Affairs Leadership 
Retreat

Informative	Only

8/17/17 Ballston	Auditorium 10:00 a.m. to 11:00 a.m. Student Leadership Confer-
ence

Informative	Only
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Date Location Time Audience Feedback Documented

8/18/17 Ballston	Conference	Room 9:00 a.m. to 1:00 p.m. Extended Cabinet Retreat EC Minutes

8/21/17 Ballston	Auditorium 10:00 a.m. to 10:30 a.m. Faculty	Convocation Informative	Only

8/24/17 Lee Center 3:00 p.m. to 4:00 p.m. New Student Orientation Individual	Responses	via	
Survey

9/6/17 Library Board Room 1:00 p.m. to 3:00 p.m. Board of Trustees Meeting Informative	Only

9/17 Campus-wide n/a Bernie	Mailer Informative	Only

9/27/17 Reinsch Auditorium 1:00 p.m. to 3:00 p.m. Faculty	Council Informative	Only

10/4/17 Gerard	Dining	Hall 12:00 p.m. to 1:00 p.m. Staff	Council Informative	Only

10/14/17 Main House 11:00 a.m. to 1:00 p.m. Homecoming	&	Alumni	
Weekend

Informative	Only

10/17 Facebook/Twitter/ Insta-
gram

n/a Social	Media	Sweepstakes	#1 Individual	Responses

10/19/17 Main House 9:00 a.m. to 10:00 a.m. Community Coffee Informative/Minutes

10/25/17 Gerard	Dining	Hall 11:30 a.m. to 1:00 p.m. Faculty/Staff	Meeting Informative/Minutes

10/25/17 Reinsch Auditorium 1:00 p.m. to 3:00 p.m. Faculty	Council	Meeting Informative/Faculty	Council	
Minutes 

11/1/17 Various	locations 1:00 p.m. to 3:00 p.m. Faculty	presentations	at	all	
school	meetings

Informative/School	Minutes

11/17 Facebook/Twitter/ Insta-
gram

n/a Social	Media	Sweepstakes	#2 Individual	Responses

11/2/17 Lee Center Atrium 3:30 p.m. to 4:30 p.m. Student Gathering/Focus 
Group

Informative/Individual	Respons-
es via Survey

11/6/17 Library Board Room 10:00 a.m. to 12:00 p.m. Extended Cabinet Meeting Informative/Extended Cabinet 
Minutes
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Appendix F: Position Descriptions

Table 11

A.  Director, Saints’ Center for Service

Department Saints’	Center	for	Service

Job Summary

The	Director	will	act	as	the	campus	leader	in	advancing	the	vision	of	the	Saints’	Center	for	Service.	The	Director	will	
identify	strategies	for	fostering	meaningful	service	experiences	and	opportunities;	promote	the	integration	of	service	
with	the	University’s	commitments	to	student	development,	teaching,	learning,	and	scholarship;	develop	linkages	across	
campus	and	with	external	community	partners	to	build	capacity	for	the	provision	of	meaningful	service	opportunities;	
establish	the	overall	direction	and	strategic	plan	for	the	Saints’	Center	for	Service,	and	provide	administrative	leadership	
in	the	development	and	delivery	of	campus-wide	service	opportunities	and	experiences.	It	is	expected	that	the	Director	
will	meet	with	Student	Affairs,	Athletics,	and	other	campus	units	multiple	times	throughout	the	year.

Duties and 
Responsibilities

Launch	the	overall	direction	and	strategic	plan	for	the	Saints’	Center	for	Service	and	oversee	and	provide	administrative	
leadership	in	the	development	and	delivery	of	campus-wide	civic	engagement	opportunities	and	experiences.

Provide	leadership	and	management	of	operations	of	the	Saints’	Center	for	Service	including	budgetary	functions	
and	personnel	matters.	The	Director	will	meet	with	Student	Affairs,	Athletics,	and	other	campus	units	multiple	times	
throughout the year.

Provide	leadership	and	work	with	the	advisory	board	and	with	campus	partners	to	secure	funds	through	foundations,	
corporations,	grants,	and	friends.

Oversee	community	partnerships,	programming,	and	sponsorships	for	service	opportunities	at	Marymount	University.

Make	presentations	to	academic	departments	and	classes,	community	agencies,	and	other	groups	as	requested	to	
promote	the	development	of	meaningful	service	opportunities	and	benefits,	including	service	learning.

Serve	as	a	central	repository	of	information	about	community	partnership	activities,	thoughtfully	connecting	them	with	
Marymount	faculty	and	students.	Develop	systems	to	address	internal	and	external	requests,	assist	in	seeking	funding,	
and	develop	a	clearinghouse	for	service	related	activities.	Develop	a	process	to	identify	projects	and	partnerships	
that	exemplify	collaborative	and	reciprocal	campus-community	partnerships;	work	closely	with	campus	units	such	as	
University	Advancement,	Communications	and	Marketing,	the	President’s	Office,	Academic	Affairs	and	Enrollment	
Management,	Athletics,	and	Student	Affairs	in	identifying	and	publicizing	these	service	opportunities.

Work	with	the	University’s	academic	leadership,	including	chairs	and	directors,	deans,	the	Provost,	and	faculty	to	
support	efforts	in	Academic	Affairs	to	build	capacity	across	the	faculty	to	integrate	service	initiatives	into	teaching	and	
research.

Work	with	PIE	to	gather	and	analyze	data	in	order	to	work	toward	national	recognition	opportunities	for	students,	
faculty,	staff,	and	community	partners,	including	the	President’s	Higher	Education	Honor	Roll,	Carnegie	Community	
Engagement	Classification,	Ashoka	Changemaker	Campus	Recognition,	and	the	Newman	Civic	Fellows	Award.

Oversee	the	collection	of	information	to	develop	and	utilize	measurement	systems	to	gauge	and	report	on	Marymount	
University’s	community	involvement	and	assist	in	the	development	of	metrics	to	assess	college	and	faculty	
engagement.

Oversee	the	branding	and	marketing	of	the	Saints’	Center	for	Service	including	website	management,	regular	
e-newsletters,	social	media	regular	communication	with	internal	and	external	stakeholders.	

Collaborate	with	administrative	and	academic	departments	and	other	campus	partners	to	establish	and	execute	
college-wide	plans	that	promote,	assess,	and	improve	community	engaged	learning,	civic	engagement,	and	student	
leadership	experiences	on	and	off	campus.

Attend	appropriate	local,	state,	regional,	and	national	meetings	and	conferences	for	professional	development	and	
enhancement of department programs.

Establish	collaborative	and	effective	working	relationships	with	a	broad	and	diverse	group	of	leaders	across	higher	
education,	local/state/federal	government,	and	community	agencies.

Serve	on	faculty	and	University	committees	as	appropriate.	

Perform	other	job-related	duties	as	assigned.

Leadership/ 
Management 
Responsibilities

Leads	the	Saints’	Center	for	Service	and	the	coordination	of	service	activities	on	campus.	Manages	projects,	budgets,	
and	students.	Manages	professional	staff	and	student	workers.
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B.  Center Coordinator, Saints’ for Service

Department Saints’	Center	for	Service

Job summary

The	Coordinator	reports	directly	to	the	Director	of	the	Saints’	Center	for	Service.	The	primary	focus	of	this	position	
is	managing	the	daily	operations	of	the	Saints’	Center	for	Service.	The	Coordinator	specifically	oversees:	planning,	
promoting	and	facilitating	campus	service	initiatives,	assisting	the	Director	with	operations	of	the	Saints’	Center	for	
Service;	including	development	and	maintenance	of	community	service	programming	and	education	for	students	at	
Marymount	University;	maintaining	and	assessing	community	partner	relationships;	supervising	the	Saints’	Center	for	
Service	office	staff	and	overseeing	daily	operations;	managing	OrgSync	service	account;	and	coordinating	recognition	
and	award	events	on	campus.	The	position	requires	a	flexible	schedule	including	occasional	travel,	late	nights,	and	
weekend work. 

As	part	of	the	division	of	Academic	Affairs,	this	program	is	heavily	focused	on	the	use	of	experiential	education	through	
service	opportunities,	student	leaders,	service	education	programming,	and	community	partner	support.	As	such,	
the	Coordinator	will	collaborate	with	the	Student	Affairs	division	to	help	construct	and	facilitate	service	leadership	
development	opportunities	and	develop	programming	and	experiences	that	help	meet	the	office’s	and	University’s	
goals.	

Duties and 
Responsibilities

Implement	the	branding	and	marketing	of	the	Center	for	Service	initiatives	including	website	management,	regular	
e-newsletters,	social	media	outlets,	and	regular	communication	with	internal	and	external	stakeholders.	Maintain	a	
non-profit	agency	database	using	OrgSync	and	establish	positive	relationships	with	the	local	non-profit	agencies	by	
making	site	visits	and	publishing	a	newsletter	each	semester	for	non-profit	agencies	celebrating	the	accomplishments	
of	Marymount	University	students	in	the	local	community.	Develop	a	destination	on	the	University’s	website;	assess	
what	information	is	currently	on	the	web	site	regarding	service,	community	engagement,	and	community	partnerships;	
update,	and	develop	new	content	as	needed.

Oversee	daily	operation	of	OrgSync	by	inputting	service	opportunities,	collecting	campus-wide	service	hours	for	
assessment,	and	training	the	campus	community	and	community	partners	in	its	use.

In	coordination	with	Student	Affairs,	serve	as	a	supplemental	advisor	to	campus	student	organizations	related	to	
community	service,	as	requested.	Coordinate	with	other	units	on	campus	to	provide	training	for	student	service	leaders.

Manage	all	community	partnerships	for	the	Saints’	Center	for	Service	including	scheduling	service	experiences	and	
coordinating	information	to	student	leaders,	performing	regular	assessment	of	partnerships,	and	handling	community	
partner	gifts,	recognition,	and	follow-up.

Assist	the	Saints’	Center	for	Service	Director	with	development	of	student-led	community	service	programs	and	support	
the	Faculty	Coordinator	of	Service	Learning	in	helping	faculty	integrate	service	learning	and	volunteerism	into	the	
curriculum	and	research.	Serve	as	a	liaison	to	faculty,	staff,	and	community	partners	regarding	expectations	and	the	
impact	of	service	on	those	involved.

Consult	with	individuals	and	groups	interested	in	service	and/or	volunteerism	at	Marymount	University.

Manage	front	desk	operation	for	the	Saints’	Center	for	Service,	including	developing	and	maintaining	an	operational	
manual,	supervising	front	desk	staff	(student	workers),	overseeing	cash	management	and	front	desk	practices,	
facilitating	trip	sign-up	processes	and	document	management,	arranging	transportation	for	service	events.	Maintain	
strong	administrative	processes	and	fiscal	management.

Facilitate	recognition	programs	and	awards	for	service	and	volunteer	activities	and	coordinate	with	other	campus	units	
when	special	service	events	are	planned.

Perform other tasks as assigned.

Leadership/ 
Management 
Responsibilities

Manages	projects,	budgets,	and	students.	Co-manages	professional	staff,	provides	direction	to	Faculty	Coordinator	of	
Service Learning.
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C.  Faculty Coordinator of Service Learning

Department Reports	to	the	Associate	Provost	and	collaborates	with	the	Saint’s	Center	for	Service.

Job Summary

This	position	provides	leadership,	management,	and	support	for	the	enhancement	of	student	learning	to	align	with	
the	Marymount	University	strategic	plan	initiatives	related	to	service	and	civic	engagement.	The	Faculty	Coordinator	
of	Service	Learning	is	responsible	for	an	academic	initiative	that	provides	support	across	all	disciplines	with	service	
learning	courses	(SL)	implementation,	assessment,	professional	development,	and	the	development	of	support	
resources.

This	position	is	open	to	all	full-time	faculty	members	and	some	summer	work	will	be	required.

This	position	requires	a	passion	for	and	dedication	to	learning,	service,	and	social	justice	issues.	It	also	requires	a	
desire	to	support	respons ble	engagement	of	Marymount	students	and	faculty	with	local	community	organizations	and	
a	deep	understanding	of	how	the	intersection	between	institutions,	students,	faculty,	staff,	and	community	members	
contribute to that endeavor.

Duties and 
Responsibilities

Develop	the	guidelines	and	standards	for	service	learning	courses.

Review	SL	courses	to	meet	the	guidelines	and	standards.

Partner	with	faculty	members,	departments,	and	schools	to	incorporate	service	learning	into	the	classroom	experience.

Collaborate	with	Saint’s	Center	for	Service	in	curriculum	development,	community	interaction,	and	assessments.

Research	best	practices	and	models	to	strategically	link	community	engagement	efforts	on	and	off	campus.

Develop	and	lead	workshops	to	support	the	training	of	faculty,	students,	and	community	partners	in	SL	pedagogy,	
curriculum	design,	and	best	practices	related	to	service	learning	and	research.

Write	annual	assessment	for	service	learning	and	develop	plans	based	on	analysis.

Participate in the awarding of Community Engagement grant funds once incorporated into the SCS.

D.  Graduate Assistant

Department The	Saints’	Center	for	Service.

Job Summary This	is	a	two-third	Graduate	Assistantship	(14	hours/week)	beginning	fall	semester,	2018.	A	2/3	Graduate	Assistant	
receives	a	waiver	of	6	graduate	credits	each	semester	of	the	assistantship.	No	additional	stipend.

Duties and 
Responsibilities

Research service initiatives and topics.

Update	Saints’	Center	for	Service	communication	and	marketing	materials.

Maintain	Saints’	Center	for	Service	website	and	OrgSync	site.	This	involves	monitoring	each	site	to	update	time-
sensitive	information;	adding	new	links	suggested	by	staff,	faculty,	and	community	partners;	exploring	other	service	
web	sites	and	recommending	links	or	new	content;	updating	community	partner	lists,	etc.	Maintain	departmental	social	
media	sites	(Twitter,	Facebook)	and	departmental	bulletin	boards.

Assist	with	institutional	assessment	activities	(spring)	and	with	preparing	professional	reports	throughout	the	year.

Support	the	Faculty	Coordinator	of	Service	Learning	with	research,	assessment,	student	and	faculty	development.	This	
includes	assisting	with	the	development	of	grant	proposals,	doing	library	research,	and	obtaining	journal	articles.

Attend	SCS	meetings.	The	GA	is	encouraged	to	attend	and	participate	in	unit	meetings,	student	service	events,	and	
other	professional	meetings	as	scheduled.

Plan	and	arrange	service	events,	as	needed.

Provide	administrative	support	to	the	Center	in	educational	and	communication	activities,	as	needed.
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E.  MU Work Scholar

Department The	Center	for	Career	Services	shall	appoint	this	person	in	collaboration	with	the	Saints’	Center	for	Service	Director.

Job Summary
Student	will	coordinate	the	planning	and	implementation	of	the	worksite	events.	Responsibilities	may	include,	but	are	
not	limited	to,	developing	event	timelines,	communicating	with	vendors,	coordinating	volunteers,	etc.	Student	must	
continually	meet	and	follow	all	position	conditions	based	on	the	Center	for	Career	Service’s	requirements.

Duties and 
Responsibilities

Coordinate	tasks,	manage	groups,	and	delegate	responsibilities.

Implement	decisions	and	meet	goals.

Develop	flex bility,	agility,	and	adaptability.

Work	effectively	in	a	climate	of	ambiguity	and	changes	priorities.

Additional	competencies	may	include:
• Research.
• Project coordination.
• Logistics.
•	 Website	development.
•	 Social	media/	OrgSync	marketing	and	management.
•	 Training	and	development	community	outreach

F.  MU Student Worker

Department The	Center	for	Career	Services	shall	appoint	this	person	in	collaboration	with	the	Saints’	Center	for	Service	Director.

Job Summary

Student	will	be	a	campus	employment	position	based	on	current	Campus	Employment	(CE)	requirements.	The	Campus	
Employment	program	is	a	Marymount-funded	program	that	enables	both	undergraduate	and	graduate	students	to	work	
part-time	on	campus.	Under	this	program,	students	can	work	up	to	10	hours	per	week	while	classes	are	in	session	and	
up to 20 hours per week during the summer and breaks.

Students	who	are	employed	in	CE	positions	are	paid	exactly	the	same	and	perform	the	same	job	duties	as	students	
who	are	employed	through	the	government-funded	Federal	Work	Study	(FWS)	program.	The	only	difference	between	
the	two	programs	is	that	CE	students	are	not	elig ble	for	FWS	as	determined	by	the	Financial	Aid	Office.

Duties and 
Responsibilities

There	are	a	variety	of	different	jobs	that	are	available	to	students	across	campus	under	CE.	In	general,	most	jobs	fall	
under	the	following	categories:	

Office/Staff	Support:	Most	jobs	on	campus	offer	students	the	opportunity	to	work	with	either	an	office	or	an	individual	
staff/faculty	member.	These	jobs	tend	to	require	a	skill	set	that	a	student	will	need	in	order	to	begin	working	
immediately.	These	jobs	may	require	proficiency	with	specific	software,	the	ability	to	perform	a	particular	task,	or	
willingness	to	learn	on	the	job.

Desk	Attendants:	Desk	attendants	typically	answer	questions	over	the	phone	and	in	person	and/or	monitor	traffic	
through	a	residence	hall	or	building.	

Working	hours	are	generally	limited	to	10	hours	per	week	while	classes	are	in	session	and	up	to	20	hours	during	
extended	University	breaks	(such	as	Spring	Break)	and	the	summer	semester.	Academic	obligations	are	expected	to	
come	first.	Campus	employers	who	hire	students	understand	that	and	will	work	with	the	students	to	arrange	work	hours	
around	classes.
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G.  Spirit of Service (SOS) Scholar

Department Saints’	Center	for	Service.

Job Summary

The	Spirit	of	Service	Scholarship	is	given	to	a	group	of	students	that	have	good	academic	standing	and	have	an	
outstanding	record	of	volunteer	activity	in	their	high	school,	church,	and/or	community.	The	award	can	be	added	to	any	
existing	Marymount	merit	scholarship	and	renewed	each	academic	year.	The	Spirit	of	Service	Scholars	will	be	housed	
in	the	Saints’	Center	for	Service.	Below	are	the	expectations	of	all	Spirit	of	Service	Scholars.

Duties and 
Responsibilities

Spirit	of	Service	Scholars	(SoS)	will	have	a	critical	role	in	the	Saints’	Center	for	Service	as	service	leaders	and	
ambassadors of service at Marymount.

Scholars	will	be	promoting	and	engaging	MU	students	to	participate	in	upcoming	service	opportunities	regularly.	
Scholars	are	expected	to	maintain	effective	communication	with	other	SOS	scholars	and	with	the	Director	Saints’	
Center for Service.

The	Spirit	of	Service	Scholarship	focuses	on	the	ability	and	responsibility	of	each	individual	to	create	positive	change	in	
the	world.	The	hope	of	this	scholarship	is	that	individuals	are	able	to	reflect	on	what	it	means	to	serve	and	to	take	this	
lesson	with	them	beyond	graduation.

This	unique	program	allows	for	undergraduate	students	who	are	committed	to	service	to	become	trained	student	
leaders	who	plan,	facilitate,	and	lead	the	Marymount	community	in	the	various	experiences	offered	by	the	Saints’	
Center for Service.

Spirit	of	Service	Scholars	must	attend	all	leadership	training	required	by	the	Student	Affair’s	Office	of	Leadership	
Development.

Spirit	of	Service	Scholars	are	expected	to	participate	in	and	attend	various	service	and	educational	events,	lead	service	
events	and	reflections,	managing	OrgSync,	etc.	as	required	by	the	Director	of	the	Saints’	Center	for	Service.

Student	will	continue	to	serve	the	community	by	completing	60	hours	of	community	service	by	the	end	of	the	semester.	
Students	are	encouraged	to	identify	a	community	partner	and	volunteer	at	least	45	of	the	60	hours	each	semester	in	
the surrounding DC Metro area. 
•	 SoS	scholars	are	expected	to	lead	three	service	projects	that	include	10	student	volunteers	per	semester.
•	 Hours	may	be	completed	through	Marymount	sponsored	events	such	as	Alternative	Spring	Break	or	weekly	

service events.
•	 Students	may	complete	up	to	15	hours	over	the	summer	to	apply	to	the	fall	semester.	Students	may	complete	
up	to	15	hours	over	the	December	break	to	apply	to	the	spring	semester.	

Scholars	must	attend	a	monthly	Spirit	of	Service	Scholarship	Reflection	Meeting.

Scholars	must	continue	full-time	enrollment	(12	credits/semester)	and	maintain	a	2.5	cumulative	GPA.

Scholars	must	remain	in	good	disciplinary	standing.

Scholars	are	responsible	for	updating	their	volunteer	hours	weekly	using	OrgSync.	The	hours	must	be	submitted	
through	OrgSync	and	notify	the	Saints’	Center	for	Service	Director	by	the	end	of	each	semester.	

First-year	scholars	must	enroll	in	DSC101	Be	the	Change:	Service	and	Leadership	in	Action.

Each	semester	(November/March),	scholars	meet	with	Director	of	Saints’	Center	for	Service	to	review	their	progress.

At	all	community	service	events	and	activities,	scholars	should	be	role	models	for	other	students	present.	

Scholars	should	consider	themselves	ambassadors	of	Marymount	University	when	in	the	community.	While	at	a	
community	partner,	all	scholars	are	expected	to	use	appropriate	language,	dress	modestly,	be	punctual,	and	show	
respect	for	the	dignity	of	all	those	being	served.
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H.  QEP Director

Department Academic Affairs

Job Summary

The	QEP	Director	will	lead	implementation	activities	associated	with	the	QEP.	The	primary	focus	of	this	position	will	be	
to	oversee	the	execution	and	assessment	of	the	QEP	over	the	5-year	lifecycle.	Specific	duties	include:	serving	as	chief	
spokesperson	and	advocate	for	the	QEP,	speaking	with	the	Marymount	community	and	outside	organizations	about	the	
QEP	and	its	impact	on	student	learning,	collecting,	analyzing,	and	summarizing	assessment	data	on	QEP	initiatives,	
preparing	an	annual	summary	of	QEP	activities	including	but	not	limited	to	the	assessment	of	administrative	actions,	
budget	allocations,	and	student	learning	outcomes,	and	advocating	for	the	QEP	in	the	budget	development	process.

Duties and 
Responsibilities

Work	with	faculty,	staff,	and	administrators	across	campus	to	assure	QEP	plans	and	actions	are	implemented	and	
assessed.

Collaborate	with	PIE	and	the	Director	of	the	Saints’	Center	for	Service	to	gather,	evaluate,	and	summarize	assessment	
data	related	to	all	QEP	initiatives	annually.

Oversee QEP budgetary matters and advocate for the QEP during the budgeting process.

Make	presentations	to	academic	departments	and	classes,	community	agencies	and	other	groups	as	requested	to	
promote	the	QEP	and	its	impact	on	student	learning	through	service.

Ensure	the	QEP	remains	in	compliance	with	SACSCOC.

Prepare	and	present	annual	QEP	status	reports	as	requested	and	prepare	the	SACSCOC	fifth	year	impact	report.

Provide	a	detailed,	annual	timeline	of	all	QEP	related	activities.

Make	recommendations	for	revisions	and	additions	to	the	QEP	Plan.

Collaborate	with	all	University	divisions	on	identifying	and	assisting	with	QEP	related	activities.

Facilitate	involvement	of	stakeholders	in	the	QEP.

Perform other duties as assigned.

Leadership/ 
Management 
Responsibilities

Manages	projects	and	budgets.	Works	collaboratively	with	many	University	divisions.
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Appendix G: Component Statements of Scales from the Multi-Institutional 
Study of Leadership (MSL)

The Omnibus Socially Responsible Leadership Scale measures	core	values	of	the	Social	Change	
Model,	including	consciousness	of	self,	congruence,	commitment,	collaboration,	controversy	with	civility,	
and	citizenship.	The	scale	represents	students’	overall	self-reported	capacities	for	socially	responsible	
leadership.	The	scale	is	calculated	using	the	mean	of	scores	on	the	following	questions	(scored	on	a	
5-point	scale	from	Strongly	Disagree	(1)	to	Strongly	Agree	(5)):	

		I	am	open	to	others’	ideas.
		I	value	differences	in	others.
		I	am	able	to	articulate	my	priorities.
  Hearing differences in opinions enriches 

my thinking.
		I	am	usually	self-confident.
		I	am	seen	as	someone	who	works	well 

with others.
		My	behaviors	are	congruent	with	my	beliefs.
  I respect opinions other than my own.
		I	know	myself	pretty	well.
		I	am	willing	to	devote	the	time	and	energy 

to things that are important to me.
		I	stick	with	others	through	the	difficult	times.
		It	is	important	to	me	to	act	on	my	beliefs.
		I	am	focused	on	my	responsibilities.
  I can make a difference when I work with 

others on a task.
		I	activity	listen	to	what	others	have	to	say.
		My	actions	are	consistent	with	my	values.
		I	believe	I	have	responsibilities	to 

my community.
		I	could	describe	my	personality.
  I work with others to make my 
communities	better	places.

		I	can	describe	how	I	am	similar	to 
other	people.

  I enjoy working with others toward 
common	goals.

  I participate in activities that contribute 
to the common good.

		Others	would	describe	me	as	a 
cooperative group member.

  I can be counted on to do my part.
  Being seen as a person of integrity is 

important to me.
		I	follow	through	on	my	promises.
		I	hold	myself	accountable	for 
responsibilities	I	agree	to.

		I	am	comfortable	expressing	myself.
		My	contributions	are	recognized	by 
others	in	the	groups	I	belong	to.

  I share my ideas with others.
		My	behaviors	reflect	my	beliefs.
		I	value	opportunities	that	allow	me 

to contribute to my community.
		It	is	important	to	me	that	I	play	an 
active	role	in	my	communities.

		I	believe	my	work	has	a	greater 
purpose	for	the	larger	community.
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The Resiliency Scale	measures	self-reported	students’	characteristics	that	enable	them	to	persist	in	the	
midst	of	adversity	and	positively	cope	with	stress.	The	scale	is	calculated	using	the	mean	of	scores	on	the	
following	questions	(scored	on	a	4-point	scale	from	Not	at	all	true	(1)	to	True	nearly	all	the	time	(5)):

		I	am	able	to	adapt	when	changes	occur.
		I	can	deal	with	whatever	comes	my	way.
		I	try	to	see	the	humorous	side	of	things	when	I	am	faced	with	problems.
  Having to cope with stress can make me stronger.
		I	tend	to	bounce	back	after	illness,	injury,	or	other	hardships.
		I	believe	I	can	achieve	my	goals,	even	if	there	are	obstacles.
		Under	pressure,	I	stay	focused	and	think	clearly.
		I	am	not	easily	discouraged	by	failure.
		I	think	of	myself	as	a	strong	person	when	dealing	with	life’s	challenges	and	difficulties.
		I	am	able	to	handle	unpleasant	or	painful	feelings	like	sadness,	fear,	and	anger.

The Hope—Agency and Hope—Pathway Scales measure	students’	capacity	to	generate,	initiate	action	
toward,	and	sustain	necessary	motivation	for	goals.	The	scale	is	calculated	using	the	mean	of	scores	on	
the	following	questions	(scored	on	an	8-point	scale	from	Definitely	false	(1)	to	Definitely	true	(5)):

Hope Agency
		I	energetically	pursue	my	goals.
		My	past	experiences	have	prepared	me	well	for	my	future.
		I’ve	been	pretty	successful	in	life.
		I	meet	the	goals	I	set	for	myself.

Hope Pathway
  I can think of many ways to get out of a jam.
		There	are	lots	of	ways	around	any	problem.
		I	can	think	of	many	ways	to	get	the	things	in	life	that	are	important	to	me.
		Even	when	others	get	discouraged,	I	know	I	can	find	a	way	to	solve	a	problem.

The Cognitive Skills Scale	measures	students’	self-reported	growth	in	advanced	cognitive	skills,	including	
critical	thinking,	self-directed	learning,	and	making	complex	connections	between	topics.	The	scale	is	
scored	using	the	mean	of	scores	on	the	following	questions	(scored	on	a	4-point	scale	from	Not	grown	
at	all	(1)	to	Grown	very	much	(4).	Questions	ask	students	to	think	about	how	they	have	changed	during	
college	and	evaluate	the	extent	to	which	they	feel	they	have	grown	in	these	areas:

		Ability	to	put	ideas	together	and	to	see	relationships	between	ideas.
		Ability	to	learn	on	your	own,	pursue	ideas,	and	find	information	you	need.
		Ability	to	critically	analyze	ideas	and	information.
  Learning more about things that are new to you.

The Social Perspective-Taking Scale measures	students’	self-reported	ability	to	take	another	person’s	
point	of	view	and/or	accurately	infer	the	thoughts	and	feelings	of	others.	The	scale	is	scored	on	a	5-point	
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scale	from	Does	not	describe	me	well	(1)	to	Describes	me	very	well	(5).	The	questions	ask	students	to	
consider	their	thoughts	and	feelings	in	a	variety	of	situations	and	to	respond	as	honestly	as	possible	about	
how	well	the	description	fits	him/her:

		I	try	to	look	at	everybody’s	side	of	a	disagreement	before	I	make	a	decision.
		I	sometimes	try	to	understand	my	friends	better	by	imagining	how	things	look	from	their	perspective.
		I	believe	that	there	are	two	sides	to	every	question	and	try	to	look	at	them	both.
		When	I’m	upset	at	someone,	I	usually	try	to	“put	myself	in	their	shoes”	for	a	while.
		Before	criticizing	somebody,	I	try	to	imagine	how	I	would	feel	if	I	were	in	their	place.

The Commitment Scale measures	students’	self-reported	motivation	to	serve.	The	scale	is	scored	on	a	
5-point	scale	from	Strongly	disagree	(1)	to	Strongly	agree	(5).

		I	am	willing	to	devote	the	time	and	energy	to	things	that	are	important	to	me.
		I	stick	with	others	through	difficult	times.
  I can be counted on to do my part.
		I	follow	through	on	my	promises.
		I	hold	myself	accountable	for	responsibilities	I	agree	to.

The Congruence Scale measures	students’	self-reported	intention	to	act	in	ways	that	are	consistent	with	
their	beliefs	and	values.	The	scale	is	scored	on	a	5-point	scale	from	Strongly	disagree	(1)	to	Strongly	agree	(5).

		My	behaviors	are	congruent	with	my	beliefs.
		It	is	important	to	me	to	act	on	my	beliefs.
		My	actions	are	consistent	with	my	values.
  Being seen as a person of integrity is important to me.
		My	behaviors	reflect	my	beliefs.

The Social Change Behaviors Scale measures student activity in making a difference for the common 
good.	The	scale	is	scored	on	a	4-point	scale	from	Never	(1)	to	Often	(4).	Questions	ask	students	how	often	
they	have	engaged	in	the	following	activities	during	their	college	experience:	

  Performed community service.
		Acted	to	benefit	the	common	good	or	protect	the	environment.
		Been	actively	involved	with	an	organization	that	addresses	a	social	or	environmental	problem.
		Been	actively	involved	with	an	organization	that	addresses	the	concerns	of	a	specific	community	(ex.	
academic	council,	neighborhood	association).

		Communicated	with	campus	or	community	leaders	about	a	pressing	concern.
		Took	action	in	the	community	to	try	to	address	a	social	or	environmental	problem.
		Worked	with	others	to	make	the	campus	or	community	a	better	place.
		Acted	to	raise	awareness	about	a	campus,	community,	or	global	problem.
		Took	part	in	a	protest,	rally,	march,	or	demonstration.
		Worked	with	others	to	address	social	inequality.

Source: Multi-Institutional Study of Leadership, Marymount University School Report, 2015.
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Appendix	H:	Service	Reflection	(Pilot)

Course: 
Date: 
Student ID: 
Current	class	level?				UG			GR

CAPSTONE REFLECTIONS ON SERVICE 

1. To	what	extent	are	you	aware	of	the	following	types	of	service	Marymount	offers?		 	 	 	
Please place an “x” or “✓” inside the appropriate box.

Very 
aware

Somewhat 
Aware

Not aware 
at all

Courses in your major/program that provide you with an opportunity to engage in 
service	that's	connected	to	the	curriculum	of	the	course	("service	learning")

Courses outside your major/program that provide you with an opportunity to 
engage	in	service	that's	connected	to	the	curriculum	of	the	course	("service	
learning")

Service	projects	organized	through	your	major/program/department/school

Research	with	a	faculty	member	that	involves	working	with	community	partners

Campus	Ministry-organized	service	activities	like	HalloweenFest,	Grate	Patrol,	
Alternative	Spring	Break,	and	Missionaries	of	Charity

Service	through	student	clubs	and	organizations

Service	through	Athletics

Opportunities	in	engage	in	service	abroad,	through	international	service	trips	or	
service	learning	abroad

Spirit	of	Service	scholarships

2. Did	you	engage	in	any	service	experiences	during	your	time	at	Marymount?	These	experiences	could	
have	occurred	as	part	of	a	course,	as	part	of	a	student	activity,	or	on	your	own.	

❍ Yes   ❍	No			If	yes,	please	briefly	describe	them:

3. Did attending Marymount impact your attitude toward service? How so?

4. Do	you	intend	to	engage	in	service	after	college?	If	so,	what	kind	of	service	are	you	interested	in?

If you participated in any service activities during your time at Marymount, please reflect on those experiences and 
answer the following questions. 
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5. Thinking	back	on	these	experiences,	what	did	you	learn	from	them	in	terms	of	knowledge	and	skills?	
Do	you	feel	that	these	experiences	helped	you	learn	the	skills	necessary	to	be	effective	in	serving	
your	community?	Why	or	why	not?	What	do	you	wish	you	had	learned	that	you	didn’t?

6. Based	on	these	experiences,	do	you	feel	confident	in	your	ability	to	work	well	with	people	who	
are	different	from	you?	Why	or	why	not?	How	have	these	experiences	challenged	stereotypes	or	
prejudices you have/had? 

7.	 Did	you	learn	something	about	yourself	that	surprised	you?	About	people	that	you	encountered?		 	
Did	your	experiences	deepen	your	understanding	of	yourself?	How	so?

8. Were	you	able	to	apply	what	you	learned	in	your	courses	at	Marymount	to	your	service	experience?	
Please	give	an	example.	

9. Did these experiences deepen your understanding of your major/program? How so?    
Please	give	an	example.

10.	Will	these	experiences	change	the	way	you	act	or	think	in	the	future?	How	will	these	experiences	alter	
your future behaviors/attitudes or career? 

11.	What	might	Marymount	do	to	provide	more	opportunities	for	service	that	is	meaningful	to	students?		
How might we encourage more students to engage in service?
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